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CHAPTER I 
PURPOSE AND JUSTIFICATION OF STUDY; 
DEFINITIONS OF EDUCATIONAL TER~~ USED 
The purpose of this thesis is two-fold: to study the 
l1 undergraduate preparation of potential teachers of second-
1 
ary-school English now being trained in ~8 selected colleges ! 
and universities in New England; and tq evaluate this train-
ing on the basis of recommendations of leaders in the field. 
Few national and no recent New England studies of the 
undergraduate preparation of secondary-school teachers of 
English have been made. Therefore, there is need for an 
up-to-date regional study. 
"For over a hundred years we in America have been 
organizing curriculums for the preparation of teachers, but 
in all that time their subject matter preparation has, 
until recently, undergone but little change. So long as 
comparatively few pupils enrolled in high schools of the 
nation and the curricula remained t he same generation after 
generation, the need for a different type of preparation 
· y 
for teachers was not urgent." 
'fJ Hanzlik, Frank E., and others; "Subject Matter Prepara-
tion of Secondary School Teachers," Final Report of the 
Committee, North Central Associatio~ Quarterly, Volume 12, 
1938, P• ft-39. 
1 
I 
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Our secondary schools!/ fifty years ago trained only 
one out of ten boys and girls of high-school age. Today, 
however, four out of five of the youth of the nation are 
attending grades nine through twelve. 
This enrollment increased more than ten times in a 
half a century. In 1900 the -number of boys and girls 
attending secondary schools was 650,000; in 1950 it has 
grown to more than 6,500,000. such a tremendous increase 
in the secondary-school population reflects America's 
great educational policy of educating all the chdldren of 
ail the people. 
This changing concept .in education necessitates a 
departure from the traditional type of teaching which pre-
pared students for college. Today n ; ·.. instead of looking 
forward to college, three-fourths of the students now look 
forward directly to work."~ 
Since twenty to twenty-five percent or class work is 
in Englis~ the teacher of English is a key person in 
Y Hunt, Herold C., Peabody Journal of Education, "We 
Should Have More of Them11 , Voll.mle 28, Number 4, January 
1951, P• 195. 
Sf General Education in a Free Society: Report of the 
Harvard Committee, Paur-H; Buck, Chairman, Cambridge; 
Massachusetts• Harvard University Press, 1945, P• 8. 
3/ Spears, Harold, The ~ School for Today, Boston; 
American Book Company;-1'9"5Q, P• 165.-
- =--=--- ~= 
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secondary schools. There is need,in the opinion or the 
writer, to evaluate his preparation for teaching the 11new 
type" curriculum. Sini th!/ says that modern programs for 
teaching English recogni~e that:, 
1. Language is a social instrument ••• its object 
mainly communication and its natural setting 
a social situation ••• 
2. schools must create meaningf'ul situations so 
that boys and girls may gain a control of 
language adequate to their everyday needs • • • 
3• Reading is intimately related to experiences 
of b'oys and girls 
4• Books, old as well as new, should be suited 
to the interests and capacities or adolescent 
boys and girls 
5. Pupils need guidance in the selection of 
motion pictures and radio programs 
smithS( says that the teacher of the Language Arts, 
in order to rollow a curriculum f'or today' s needs, must 
have: 
1. A broad general educat:l.on adequa.te to 
intelligent living today 
2. Specialized training in reading, writing, 
speaking, and listening similar in range 
and in emphasis to the program he is 
expected to teach 
y Smith, Dora V., Evaluating Instruction !.,!! secondary 
School En~lish, English Monograph Number 11, Chicago; 
Nationalouncil of Teachers or English, 1941, PP• 10-14. 
I gj smith, Dora v., Chairman, 11 Curriculum Study of the 
National Council of Teachers of English," Engl~sh Journal, 
Volume 36, February 1947, P• 69. 
3 
II 
3. Adequate proressional training to understand 
the purposes or education in a democracy, the 
process of growth in young people, and the 
methods and materials best suited to their 
s·tage of development. 
y 
More than thirty-five years ago Monroe stated that 
it was only within the past ten years that any great number 
or those expecting to teach in the secondary school had 
any preparation beyond the regular academic curricula of a 
college or university. Supposedly all that was needed was 
a knowl~.dge of the subject to . be taught. In 1913 pro-
fessional training was given in educational psychology, in 
history of education, and in the philosophy of education. 
Instruction was also offered in the methodology ot the 
particular subject matter that the prospective teacher was 
planning to teach. Organized courses in observation and in 
practice teaching were scheduled. Professional work began 
in the junior year and was continued into the senior year. 
Describing the trend in teacher education, in 1943 
Rivli~ observed that the number or years or professional 
preparation was increasing, and that the quality of this 
training was also improving. Pre-service training was 
Y Monroe,. PaUl, ed., C~clopedia ot: Education, New York; 
MacMillan and Company, 1 13, P• $1'9:" · 
2/ Rivlin, Harry N., ed., Encyclo~edia ot Modern Education, 
lew York; Philosophical Library, 1 43, pp; 793-795 • 
.....=-..~-..;:::::--
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beginning to include: 
1. General academdc background 
2. Subject-matter specialization 
3· Foundations of education 
4• Induction into teaching 
The general academic background provided a broad 
acquaintance with the ma.jor areas of lmowledge and human 
activities. This background was emphasized the first two 
years of college or continued through the pre-service period. 
Subject-matter specialization trained for competencies in 
s»ecific areas. Methods of teaching subject matter were 
sometimes taught in connection with academic subjects, but 
more commonly taught in educational methods courses. The 
courses in foundations of education gave teachers a wide 
acquaintance with the field of education, and provided a 
professional outlook and familiarity with problems common 
to all teachers. 
In its principles for teacher education, the Education-
al Policies Commission!/ offered a program to meet the needs 
of' the "modern" teacher in the hypothetical State Department, 
of Education at Columbia: 
Y National Association of Secondary School Principals: 
National Education Association, Educational Policies Commis-
sion; Education for All American Youth, Washington, D.C., 
National Education Association, 1~44, pp. )68.)69. 
5 
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2. 
). 
5. 
6. 
8. 
Every teacher should comprehend the purposes 
of public education in a democratic society 
and should clearly see how his own work con-
tributes to the achievement of these purposes. 
Every teacher should have both a liberal 
education and thorough preparation in the 
field in which he expects to teach. Special-
ization alone is not enough, for in the 
secondary school of today, the competent 
teacher must be able to see and teach the 
relationships of his particular subjects to 
the whole of education and the whole of life. 
Because of the prime importance of citizenship 
education in all scbools and for all pupils; 
every teacher sho~d be well prepared ~o 
assume his own obligations as a eitizen ' and 
should also unders. t~n9, how the school ~ay .· 
serve as an agency f9~ developing civic re-
sponsibility. · · · 
Every teacher should have sympathetic under-
standing of boys and girls and should be 
familiar with scientific information regard-
ing child development and psychology of learn-
ing. 
In view of the growing recognition of the 
importance of guidance, particularly · in 
secondary schools, every teacher should under-
stand the nature and purposes of guidance and 
should have had practical experience i~ individ-
ual and group guidance as a part of his training. 
Every teacher of vocational courses and every 
teacher in other fields related to the world 
of work should have had same experience, as 
an adult, in work outside the ~teaching profession. 
Every teacher should have had training and exper-
ience in studying community problems or in work-
. ing with community agencies other than the school. 
Programs for the education of teachers should 
include supervised experience in dealing with 
a.ctual propl~ems representative of those which 
6 
students are likely to encounter later as 
teachers, and the college records or candi-
dates for teachdng Should include full re-
ports of candidates' performances in these 
situations. 
Twenty years ago, Rugg1/ surveying sixty-six teachers 
colleges representing institutions that followed better 
practices in the education of teachers found that the: 
1. Major ror all types of four-year curricula was: 
25 semester hours or approximat ely 20 per 
cent of total amount required for graduation 
2. Major for four-year .. education students much 
smaller: 
11.67 semester .. hours 
First minor for ·all majors 17 semester hours 
Second minor 12 '· semester hours 
3~ Electives: 
Restricted: 24.2 of median of four-year 
curricultnn 
Free: t~ee tenths 30.4 percent of 
average four year curriculum 
4• Professional knowledge, techniques, and apprecia-
tion courses in education: 
Courses in education and psychology, special 
methods and observation aQd teaching 26.05 
semester hours or 20.2 per9ent of all of 
four year curricultnn 
Median amount of separate courses in educa-
tion and psychology 15.75 semester hours 
!/ Rugg, Earle u., ttWhat Teachers Colleges Teach," School 
Life, Volume ltl, November 1932, PP• 54-55. 
7 
Special methods 4.45 semester hours 
Observation and teaching 5.85 semester hours 
smith~/ reported a program :for teacher education in 
the :field o:f English in her study o:f public education in 
New York State. The courses prescribed :for the certit'ica.-
tion or teachers in eleven institutions which trained 65 
percent of the teachers referred to in the 11Inquiry" were: 
I. Composition 
Written composition 
Oral eomposi tion· 
Usage 
II. Literature and general reading 
Gene:tta.l survey of English, Amari can, and 
World literature 
Special stress on writers and movements in 
the Age of Eli~abeth and the eighteenth and 
nineteenth eentU:tty and upon American litera-
ture !'rom Irving and Poe to the present time 
Twentieth century literature 
Selection and reading or current magazines 
and newspapers 
Use or books and libraries 
III. Professional trairiing . 
Philosophy of .~e~ondary education 
Psychology of the adoles:cent 
Relationsh1p·~~.9.f both to curriculum making 
Methods of teacl.J..i~g English and the psy-
chology 'or learriing 
Testing and diagnosis o:f individual dif':fi-
culties 
Philosophy and methods of directing extra-
curricula activities, homeroom programs and 
programs o:r guidance 
1/ Smith, Dora v., EvaluatiBi Instruction in Secondary 
School English, English Monog~aph Number 11;-cblcago; 
National Council or Teachers of English, 1941, p. 209. 
8 
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These studies seem to indicate that despite dirfer-
enees in recommendations the teacher needs integration or 
both academic and professional preparation. Harold Spears!/ 
states it this way: 
"The day has passed when the would-be teacher 
can feel that he is fully equipped to enter a 
classroom of his own just because he pa~ses 
through a training school and picks up two 
separate aids on the way, one labeled subject 
matter and the other labeled techniques. For 
the sake of administrative efficiency in the 
training institution, ·· the two will no doubt 
continue to be taught separately, but relation-
ships to each other and to the broad purposes 
of education must be emphasized i n both. 11 
Leaders in the field of education are dissatisfied 
with the type of preparation actually given to teachers 
this despite the existence of blueprints for action. 
Henzli~reports, for example: 
11Thus changes in the nature of the high school 
student body, the expansion and diversifica-
tion of the program ' or studies, •••• the marked 
changes in educational objectives •••• indicate 
a revolution in secondary education to Which 
the subject matter preparation of teachers has 
certainly not been adjusted with sufficient 
rapidity or appropriateness.'~ 
"•••• the improvement of teacher education.,n states 
the American Council on Education,J/"is a critical national 
y Spears, Ioc. cit. 
y Hanzlik and others, .2£!. .£.!.!!,, P• 440. 
3/ American Council on Education, Commission on Teacher 
rdueation, Final Report, Improvement of Teacher Education 
Washington D.c., American Council on Education, 1~46, P• viii. 
---=-=-~ ·- =-~- -- -
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necessity •••• teachers are the key element in most educa-
tional processes. Upon their quality more than on other 
factors depends the quality of instruction offered in the 
schools •••• and quality is largely determined by the ex-
cellence of the arrangements provided for the education of 
teachers. Such arrangements are not at present satisfactory." 
Recognition of the training which the teacher of 
English should have is growing but much dissatisfaction 
with existing programs in n~rmal schools, in teachers 
colleges, and in universities is found. 
are: 
Typical comments by leaders in the field of English 
"It is amazing, the utter lack of anything 
approaching uniformity or standardi~ation 
~ ••• Apparently it (selection of courses) 
has been a question of not what the students 
·want and need, but what the teacher is most 
interested1~n, or in what he has had most success." Y 
"I~ has long been the contention of teachers 
of academic subjects at the college and uni-
versity level that public-school teachers 
need more adequate tr~ning in subject-matter 
instead of so much professional training; yet 
it seems that these critics have made very 
little effort to evaluate the college curricula 
in the light of their fungtional value to the 
public- school teacher. 11 ?:/ 
y Barnes, Waiter, Chairman, 11Final Report o.f the Comm1 ttee, 
on English in the Normal Schools, i'Nat1onal Council of 
Teachers of English, English Journal, Volume 7, January 
19ltl, P• 35. . 
Y Painter, w. I., 11 Teacher Training in English L1terature,i' 
School and Society, Volume 48, October 29, 1938, P• 568. 
·- --- -:::-- -:..~··- - - --= - - - -
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Rugg!/ round that there was no general agreement among 
the teachers colleges as to any one type or curriculum 
best suited to teachers. v " 
In her study of the preparation or teachers or English 
in secondary schools or New York, Smith~ round that 
courses in speech, in journalism, and in library work were 
seldom taken despite service needs. There was also a need 
for courses in guiding the reading or adolescents. She 
found that the academic preparation or these teachers 
placed too great an emphasis on historical periods or 
English literature. 
The teacher of English, she felt,needs to have ex-
periences in the broader fields or American, English, and 
contemporary literature, if he is to be competent in the 
classroom. 
This brier appraisal would seam to indicate, that 
despite constructive criticisms of leaders,teacher prepara-
tion is far from adequate. In addition to these writings, 
an excellent suggestive pattern for the preparation of the 
y Rugg I 2E.!. .£lli, p. 4 9. 
y Smith, ,2E.!. .£!_h, P• 225-226. 
-=-· ~--
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I 
teacher of' Engll£h e~sts. Fifteen years ago, the 
1 
Experience Curriculum±/ of'fered a. forward-looking curriculum. 
I 
The suggestive program ror high-school positions in which 
English is one of' two teaching fields apportioned the 
subjects needed as f'ollows: 
Service needs 08% (11::1 quarter hours·; 12 
semester hours) 
One teaching field 30% to (68 quarter hours or less; 
25% 45 semester hours or 
less) 
Other teaching field 20% to <45 quarter hours or more; 
2.5% 30 semester or more) 
supporting subjects 15% (34 quarter hours; 23 
semester hours) 
Professional subjects 15% (34 quarter hours; 23 
semester hours) 
F'ree election 12% (27 quarter hours; ld 
semester hours) 
The curriculum should provide for:E/ 
Service Needs Freshman Composition and Essentials of 
Speaking 
1 Junior ~ School English Field 
Recreational Reading 
Reading Techniques 
y Hatt'ield, w. Wilbur, Chairman, An Experience Curriculum: 
English Monograph Number 4, National Council of Teachers ot 
English, New York: D. Appleton-Century Company, 1935, 
P• 3ld. . 
~ Ibid., PP• 319-321. 
I 
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.. 
Oral Reading 
Advanced Composition 
Public Speaking 
History of the Language 
Survey of English Literature 
Survey of American Literature 
Contemporary Literature 
Senior ~gh School English Field 
(above subjects plus): 
Shakespeare and the Drama 
World Literature 
Poetry 
Prose Fiction 
Essay 
Supporting Subjects: 
For Junior ~ School Teachers: 
English or European History 
Psychology 
Art Appreciation 
Music Appreciation 
For Senior ~ School Teachers: 
(above subjects plus): 
Latin 
Sociology 
Professional Subjects: 
Supervised Teaching 
Methods of Teaching Work-type Reading 
Materials and Methods of Teaching 
Composition 
Materials and Methods of" Teaching 
Literature 
Methods Course in Dramatics or Public 
Speaking (preparing teachers for 
large city high schools) 
13 
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Other leaders in the field have made constructive 
contributions by outlining the types of courses needed to 
meet individual needs and abilities of high-school pupils. 
The Ba:sic Aims Commi ttee.V says, 
''Teachers with specialized training are needed 
for effective instruction in the language arts.n 
The group felt that teachers were needed who would put 
social awareness and the development of social insight 
above subject matter. In order to teach effectively in 
the twentieth century, it is essential that teachers under-
stand young people, their potential! ties, and their limi ta-
tiona. 
Hartle~ points out that a major in English, frequently 
consisting entirely of literature courses, does not nee-
essarily equip the teacher to meet the needs or the present-
day high school curriculum. It is necessary to inquire as 
to the kind of major taken, since the familiar type of 
literature course is giving way to instruction of a very 
different nature. Instead _of teaching literature to 
perpetuate the cultural mores, one now teaches it as a 
1/ Smith, Dora V., Chairman, Basic Aims for English 
Instruction, National Council ot Teachers-of English, 
Pamphlet Number 3, Chicago, National Council of Teachers of 
English, 1942, P• 15. 
2/ Hartley, Helene w., "The Preparation and Selection of 
Teachers of English, "Bulletin of the National Association 
of Secondary School Principals, -vaBnrngton, ·· D.C., National 
Ecrucation Association, Volume 30~ Number 136, February 1946, 
PP• 11-17. 
- - -====- =---= --~== --===--='--=- ~=--+-= ----
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"slice of life." This calls for a very different type of 
presentation on the part of the teacher of English. It 
means training in adolescent literature and psychology. 
Bringing literature to life is perhaps, says Hartley, a 
distinguishing factor between a good and poor teacher. 
She feels that this ability should be a ~equirement for 
certification, so important is it in developing tastes and 
appreciation of young people. Her closing statement re-
flects her recognition of the importance of teacher prepara-
tion f'or the modern curricula: 
I 
I 
11 0nly as the preparation of teachers and their 
careful selection keeps pace w1 th the changing 
plans and program of' English in our schools, 
can the rich potentialities of this subject 
be reali~ed." !/ 1 
Discussing what the teacher of English needs, Grammo~ 
reconnn~nds: 
1. ·· Study of' modern and American literature, 
modern poetry,and drama 
2. Training in composition and gramma~and 
the teaching of both 
3· study of modern English grammar and usage 
4• Speech course (at least one) with emphasis 
on helping teachers see their responsibili-
ties as teachers , of speech 
. . ' 
y Grommon, Alfred H., "Training of Teachers of English .for 
Secondary Schools of California," Educational Forum, Volume 
12, November 1947, P• 99. 
-- ==-- -""7""------=- -
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Pooley thinks that not only should the teacher or 
English take courses in speech, in the English language, 
and in .American literature, but also credit in these courses 
and poor teachers. 
Week~ in rererring to teacher education, said, 11 •••• 
limitations or previous dericiences in education caused 
by narrow speciali~ation must be overcame be:fore same 
teachers can handle correlated courses. •••• The mass must 
be reached by gradual broadening or curriculum in teacher-
training institutions so that teachers will bring to their 
l/ Pooley, Robert c., and Williams, R.D. Teaching or 
~lish in Wisconsin, University of Wisconsi·n Press,-
Ma ison,-wisconsin, 1948, P• 185. 
2/ McCoard, William B., nspeech Factors as Related to 
"l"eaching Efficiency, 11 Speech Monographs, Volume 11, 1944, 
PP• 53-64. 
3/ Weeks, Ruth Mary, Chairman, A Correlated Curriculum; 
E'nglish Monograph Number 6, National Council of Teachers of 
English, New York; D. Appleton-Century Company, 1936, P• 9. 
- ---
- -
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work a wider view or lire and a richer cultural background. 
• • • • a technique adopted to using instructional material 
not as mere subject matter to be learned, but as a field 
for student growth through sel.f-directed activity." 
The need of a liberal culture as a background for 
I 
teaching was never greater than today, observed Smith!' in 
19)8. This means courses in history, language, natural 
science, music, art, geography, biography, history, and an 
understanding of basic social and economic conditions. The 
academic major of high school . teachers of English anould be 
differentiated in terms of ·their own particular objectives 
tram that of academic specialists in h~lish following the 
arts program. The needs a~e ·· as follows: 
1. General cultural knowledge and apprecia-
tions of major contributions of English, 
American, and World literature 
2. Wide acquaintanceship with contemporary 
literature, periodicals, non-literary writings 
and their place in contributing to in-
telligent consideration of current problems 
3. Working knowledge of best recent books for 
adolescents, including maga~ines 
1/ · Smith, Dora V., "Acade:fuic Training of High-School 
"l'eachers of English," Harvard Education Review, Volume 8, 
March 1938, pp. 191-197. 
-- j ___ -
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Advanced work in written composition 
(one year beyond that required ror other 
candidates ror teaching certiricate). · 
Additional work in speech including 
tra1~ing in oral interpretation or 
literature 
5~· Understanding or the historical develop-
ment or the English language 
Detailed courses in the work or a single author and 
study or minor literary periods will ha~e to be omitted, 
so that runctional courses may be taken. 
. . 
Probably one of the most important rac~ors d~termining 
the recognition or teacher needs is certirication. 
In the opinion of the writer, a distinct relationship 
-· - .. 
exists between teacher training and certirication. The 
minimum academic and professional education of secondary-
school teachers is determined by legal certirication re-
quirements or the states. The median number or semester 
- "!/ 
hours ror a teaching major in academic rields is 24 to 30. 
The greatest problem relating to certification seems to be 
the wide variance in the ruling or the various states.· 
I. • • 
I 1/ Monroe, Walter Scott, ed.' Enczcloped1:a ~Educational · Ire'search, New York; MacMillan rrbmpany, 1»50, p_. 1187. I ~-
I 
.I 
I 
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Twenty years ago Bachman!/ reported that: 
".... efforts to elevate the training of high-
school teachers to a semi-professional level 
are raced on the one hand by ill-defined and 
low c.ertification requirements and standards 
and by a lack of aggressiveness on the part 
of most states to determine qualitatively 
either the academic or professional prepara-
tion of high school teachers. 11 
Eight years later Frazie~ stated that the needed 
unity had been increasingly realized by "centralization of 
certification and of teacher-education in the State board 
or department of education, and voluntary cooperation by 
the certification office and the teacher-education institu-
tions in raising and maintaining standards. 11 
In 1950 Woellne~ reported: 
11 Slightly more than twelve hundred institutions 
of higher learning in the United States are 
approved by state boards or departments or 
education for teacher-certification purposes. 
Although cooperation between certification 
authorities and institutions of higher learn-
ing is vitally important in adjusting the 
1f Bachman, Frank ,P., Training and Certification of~ 
School Teachers, Field Studies Number 2, Nashville;-
Tennesee; George Peabody College for Teachers, 1930, P• 35. 
2/ Fra~ier, Benjamin W. 1 ••nevelopment or State Programs for 
the Certification of Teachers'~ u. s. Office o:r Education 
Bulletin, Number 12, Was~ngton, D. c., 1938,-p. 137. 
J! Woellner, Robert c., "Teacher Personnel- Certi:fication," 
Encyclopedia 2! Educational Research, New York; MacMillan 
Company, 1950, PP• 1415-1416. 
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19 
supply of teachers to the demand and in 
as·suring proper teacher preparation~ an 
adequate plan of cooperation has been 
achieved in few statea. 11 
Holmes?~· in discussing certification observed two 
educational myths; a mind-tra.:Lni:pg myth wmch helps the 
instructor to believe that if he knows English~ he can be-
come a good teacher without studying education; and the 
myth that credit in academic subjects: is equivalent "to a 
definite increment of knowledgeu, competence, and unders.tand-
ing. specifically speaking, this is known as the 11 semester-
hour myth. 11 Although students o.t' education may be taught 
to have a broader point of view, they will find that state 
departments of education de.fine requirements for certii'iea-
tions to teach in terms of semester hours. Holmes concluded 
by pointing out that education ought to be the last to 
uphold the idea that going through motions in order to 
get credit is genuine professional preparation for teach-
ing. Certification, he thinks, should be granted for 
demonstrated competence, not for paper records. 
1/ Holmes, Henry w., 11English Teacher and Education Theory:: 
The sorry Business of Meeting t>tate Requirements," school 
and Society, Volume 48, August 6, 1938, PP• 177-179. 
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DEFINITIONS 
In order to clarify the terms used in this study, the 
following definitions have been selected from the 
};/ Dictionary .2f Education· : 
Types of Colleges 
Liberal Arts An institution of higher learning that 
maintains a four year curriculum leading to the bachelor's 
degree, with a central program or liberal arts and, in many 
oases, with one or two closely associated professional 
schools such as schools of music or fine arts; or it may 
be one of the major divisions of a university, comprising 
the various departments offering the liberal arts or non-
professional subjects. 
It may be referred to as Arts College, College or Arts 
and Sciences, Literature, and Art. 
State Teachers College A teacher-preparing institution 
supported by a. state to train elementary and secondary 
school teachers through a tour year curriculum. (The four 
year curriculum leads to a. standard bachelor's degree or 
to professional degrees of baccalaureate ranking.) 
College of Education A teacher-preparing institution\ 
offering at least a four year program of study at the eon-
elusion of which a baccalaureate degree is awarded; br. it 
may be an independent institution or one of the colleges 
or schools of a university. 
!7 Good, Carter v., Dictiona~ ~Education, New York; 
McGraw-Hill Book Company, 19ij:; PP• 3-396. 
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SUBJECT TERMS 
Concentration. (2) the centering of a student's pro-
gram of study in one department or field of learning in 
which he does work of advanced grade; (3) a plan of 
curriculum organization in which one subject, such as 
history, becomes the center and other subjects are inter-
grated with it. 
Language Arts. (1) the verbal skills used in communi-
cating and expressing ideas; (2) a group of school subjects, 
the chief purpose of which is to teach control and proficienca 
in the usa of the English language; commonly includes read-
ing, language (oral and written composition, grammar and 
rhetoric) speech, spelling and handwriting; loosely used 
to include the humanities; or any art expressed in the 
medium of language 
Minor Field of Study. A subject of study in one de-
partment or broad-rield of learning in which the student 
is required or elects to take a specific number of courses 
or hours fewer than required for the major field. In a 
minor field there is leas intensive concentration than in 
a major field. 
Readi~, Developmental. Activities for the purpose 
of increaa rig reading power, including vocabulary develop-
ment, silent reading preparation, oral reading, rereading, 
and supplementary reading. 
ReadiES, Remedial. Individual or group instuction 
aimed at correcting faulty reading habits and at increasing 
the efficiency and accuracy of performance in reading. 
Social Studies. Those portions of the subject matter 
of the social sciences, particularly history, economics, 
political science, sociology, and geography, which are 
regarded as suitable for study in elementary and secondary 
schools and are developed into courses of study, whether 
integrated or not, and of which both the subject matter 
and the aims are predominantly social; not to be con~sed 
with the social sciences or with subjects having a social 
aim but not social content (as in the case of courses in 
English, art appreciation, and personal health), nor to be 
confined to too narrow or rigid a combination of studies. 
- -=r= -
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Speech Improvement. Administration of instruction 
designed to facilitate the development or increasingly 
adequate speech, the instruction not being limited to 
pupils with definite speech disorders; sometimes incor-
porated in reading or English classes, with additional 
special individual and group work for pupils having defi-
nite speech disorders. 
subfect, Content. A school subject in which the 
acquislt on or Information or knowledge is the chief aim, 
for exgmple, history, geography, science, and civics. 
Subject, Core. (2) A. school subject that is consider-
ed so essentiar-tnat every student is required to have in-
s:truction in it. (3) one or the required courses or 
subjects in a school program, about whieh are grouped the 
special subjects and electives. 
Subject, Professional. Any organi~ed body or class or 
course work offered by a teacher-preparing institution, the 
content or which deals primarily with educational problems; 
usually refers to courses in education. 
Sublect, Skill. A school subject in which the acqui-
sition o special skills is the chief aim, such as reading, 
pemnanship, and arithmetic. 
~---==~-===--~== 
23 
OTHER EDUCATIONAL TERMS 
Academic. (2) higher education, pertaining to the 
liberal arts field. 
Curriculum. May be the systematic group of courses 
or sequences of subjects required for graduation or certifi-
cation in a major field of study. Curriculum may also be 
interpreted as a general over-all plan of the content or 
specific materials of instruction that the school should 
offer the student by way of qualifying him for graduation 
or certification or for entrance into a professional or 
vocational field. Curriculum may be used to designate a 
body of prescribed educative experiences under school 
supervision with provision for giving the student the best 
possible training and experience to fit .him for society of 
which he is a part, or to qualify him for a profession or 
a trade. 
Education Course. A course of study in a university 
or liberal arts college that is designed to give prepara-
tion in one or more phases of such professional content 
as the understanding of the pupil's growth and development, 
the psychology of learning, the history and de*elopment of 
&ducational institutions, the teaching, supervision, or 
administration of schools, the objectives, content, methods, 
and outcomes of instruction, guidance, the methods and con-
clusions of educative research, or the professional and 
welfare problems of the teacher. 
Elective. (2) higher ed. Any of a number of studies 
from Which tne student is allowed to select. 
General Course. 
the material studied 
informative material 
in the field. 
A type of exploratory course in which 
consists primarily of descriptive and 
about the field rather than samples 
Generar Education. (1) A broad type of education aimed 
at developing attitudes, abilities, and behavior desirable 
by society but not necessarily preparing the learner for 
specific types of vocational or avoeational pursuit; some-
times used as a synonym for cultural education or liberal 
education. 
I 
II 
II 
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Majot Field of Stud~. A main subject of study in one 
departmen or broaa fie! of learning in which a student is 
required or elects to take a specified number of courses 
and hours for which he will receive a diploma or degree. 
II 
'I 
Methods Course. May be one in how to teach a particu- 11 
lar subject and called a special methods course, or it may 
be a course in general classroom procedures that may be 
used in teaching any subject. 
Pretaration, teacher. (1) the academic and profession-
al educa Ion that qualifies. him to become a teacher. 
Prescriptions. Faculty determinati on of the specific 
subjects and sequences of curriculums that a s t udent is to 
foll ow i n preparing to became a t eacher. (Prescription is 
opposed to el ection, which allows a student to choose from 
specific courses and to determine the sequence in Which he 
will take courses.) 
Professionalization of subiect matter (teacher ed.) 
The presentation of academic ma erials or subject-matter 
content in such a way as to indicate how the material and 
the methods of instruction related t o it can be adapted 
for use. in classroom teaching. 
,:·c .. ~t"'\.. ,. td.,(_ [ ••' // , 
Student-Teaching. May also be referred to as practice 
teaching, directed teaching, apprenti ce teaching, or 
internship. It consists of observation, participation, 
and actually teaching done by a student preparing for 
teaching under the direction of a supervisor. In a teacher 
education institution it is offered as a part of the pre-
service program. 
I 
lr---
CHAPTER I I 
REVIEW OF RELATED RESEARCH 
11 For a field which includes so large a percentage of' 
secondary and college teachers as does English, the number 
of' signif'ieant major s.tudies bearing directly on their 
pr eparation is surprisingly small," the Encyclopedia Q;f 
Educational Research states.!/ During the past two decades, 
the regional and minor studies also, in the opinion of' the 
writer, have been small in proportion to the interest and 
concern of professional leaders. 
As early as 1914 the New England Association of 
Teachers of English.Y' publ;lshed a study of' graduates ·of' 
New England colleges. The Commi ttee asked the teachers to 
evaluate their preparation in ter.ms of service needs. The 
teachers apparently felt that t hey were more "indebted" to 
courses in literature than to courses in composition. 
Thomas and the CammitteeJ! recommended that authors such as 
Chaucer, Shakespeare, Milton, Pope, Wordsworth and others 
Y 2E.!_ cl t. 1 p • 140 5. 
2_/ Thomas, Charles Swain, Chairman, "The Training of' · 
English Teachers," ~nglishJ Leaf'let, Number 117, New England 
Association of EngliSh, April 1914. 
l/ Thamas, Charles Swain, The Teachin' of English in the 
Secondary School, Boston; Houghton M1 f'Ifn Company;-1~, 
PP• 28$-306. 
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be studied, not for their content alone, but reviewed in 
relationship to the times in which they lived. Other 
recommendations were: 
1. Thorough course in American Literature 
2. Study of the English language 
3· Know~edge of Anglo-Saxon, Greek, and Latin 
4• Plan for adequate practice and instruction 
in reading aloud 
5. Survey of English Literature for advanced 
students with more stress on signif-
icance of movements and growth of 
types 
6. Provision for practice teaching 
Recitation courses were considered to be more valuable 
than lecture courses, since the former gave practical 
methods which could be used for future classroom work. 
The National Council of Teachers of English made a 
!I similar study in 1915 under the Chairmanship of Baker. 
These teachers named the following courses as most valuable 
in their teaching: composition, history of English grammar, 
argumentation, general courses in types 'of literature: 
short story, novel, essay.~ poetry, drama; periods of 
literature: world literature, American literature, contem-
porary literature, Shakespeare, criticisms and methods. 
Y Baker, Franklin T., Chainnan, "Preparation of High 
School Teachers of English," English Journal, Volume 4, 
ll~at 1915, PP• 323-332. 
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In 1915, too, the Illinois Association or Teachers or 
English!/ reported that general survey courses, American 
literature, Shakespeare, courses ror teachers, and courses 
in composition were the most helprUl to teachers or English. 
Education philosophy and psychology were considered of 
"moderate" importance. 
In a report made by Hosicg( in 1917 as Chairman of the 
National Joint Committee on English, he stated that: 
1. Number or high school teachers having college 
degrees - 90 percent 
2. Number having specialized in English by 
taking five or more courses - 50 percent 
3• Number having same special training in 
English - 50 percent 
The Committee relt that teacher education should 
include: 
1. Studies in the nature and elements of 
various literary types 
2. Broad reading knowledge of English and 
American literature 
3· surficient training in oral and written 
composition, including public speaking 
1/ PaUl, Harry G. I Chairman, "Preparation or High School 
'Teachers or English," Illinois Association or Teachers or 
' English Bulletin, Volume 7, February 15, 19!;, PP• 5-17:-
2/ Hosie, James F., Chairman, "Reorgani~ation or English 
!n Secondary Sehools,n Report of the National Joint 
Committee, U. s. Bureau or Education Bulletin, Number 2, 
1917, PP• 147-149. --
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4• Course in the application of educational 
principles to the teaching of English in 
high schools 
5. Actual teaching practice under direction 
Another study or the National Council of Teachers of 
English appeared in 1918 as the "Final Report on English in 
the Normal Schools. "!/ Questionnaires sent to two hundred 
and twenty-five public normal schools in the United States 
revealed that the crediting of normal-school English was 
most unsatisfactory in New England and in the southern 
states •••• English work emphasi~es special methods, reviews 
elementary English, and ignores academic work. Comparative-
ly few teachers answered the question relating to the amount 
of academic work which should be required. They believed 
that 60 percent of the work should be in the academic field. 
The teachers recommended that courses in the short story, 
and in contemporary fiction and in history of American 
literature should be given precedence over courses such as 
Milton's poetry and the Queen Anne period. 
CoaleS/ turned to in-service teachers. in 192tl to secure 
opinions on the value of their preparation for the teaching 
or English. The cooperating teachers stated that the 
!( Barnes, ~ cit., PP• 29-38. 
2/ Coale, Willis Branson, The Professional Needs of 
~eaehers of English, ContribUtions to Education, Number 334, 
New York·--TeaChers College Columbia University, 1928, 
P• 44; 67. 
29 
following objectives were of major importance in the teach-
ing of the subject. 
11
••• skill in oral and written expression, skill 
in silent reading, enjoyment of general reading, 
and standards of personal conduct." 
On the basis of his study, Coale~; in order to correct the 
lack of an organized curricula, proposed a 'set of required 
core subjects. He divided it into chief constituent courses
1 
and subjects in non-English areas. The former courses were 
to consist of: 
General Survey Courses 
Shakespeare 
Contemporary Literature 
World Literature 
General Composition 
Oral Heading and Expression 
Advanced Composition 
History and Theory of Language 
Teaching of English 
Practice Teaching in English 
Subjects in the latter category were to include: 
Principles of Education 
The Library 
United States History 
English History 
Social Science 
General Psychology 
Latin 
Art __ Appreciation 
Music Appreciation 
Educational Psychology 
Character Education 
- - ==--~~ 
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Moore!/ in 1928 headed a National Council or Teachers 
or English Committee to .study the English 11anguage courses 
in colleges and Universities. This Committee reported that 
the training or teachers of English was inadequate unless 
it i ncluded: 
1. An adequate study of the history of the 
development of English pronunciation, 
grammar and vocabulary 
2. A knowledge of the English language and 
its elements of phone t ics and prac t i ce 
3· A knowledge of the elements or old English 
and lat e middle Engli sh 
The Committee recommended f or undergraduates a year's 
course of three hours a week as desirable minimum training 
in t he English language. Ramsay added the recommendation 
t hat a knowledge or two foreign languages .be required: 
German if Latin had al ready been t aken, but either German 
or French as absolutely necessary. 
In a catalog analysis or seventy-one s tate t'eachers 
golleges, Jewettg/ found that English offerings were of the 
advanced a~ademic type. While she felt that teacher prepa-
ration had improved since 1915, she stated: 
y Moore, samuel, Chai rman, 11English Language Courses in 
Colleges and Universities: First Report," National Council 
' of ~eachers of English, English Journal, College Edition, 
Volume 17, December 192tl, pp. 825-85;. 
Sf Jewett, Ida A., English in State Teachers Colleges, 
Contributions to Education, NUmber 286, New York• Teachers 
College, Columbia University, 192tl. 
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"The conclusion .forced upon one who studies the 
English o.fferings o.f teachers colleges is that 
in consideration of the brief time at the dis-
posal of those studying in the colleges and the 
complexity of the tasks they are so soon to .face~ 
such a heavy emphasis upon "General Education11 as 
now prevails is not conducive to the most e.ffec-
tive preparation of teachers." .!/ 
VaughanE/ not only made a catalog analysis of course 
offerings, but also secured critical judgments of instruc- -
tors in teachers colleges. His .findings revealed that the 
typical curriculum used varied greatly from standards 
usually maintained for professional curricula. It revealed 
that ranking members of English &apartments in ~tate 
teachers colleges were not highly curricula minded, that 
is, they did not think in terms or total instruction 
provided for prospective teachers. 
It would seem that some college and university 
instructors too, were not too curricula minded,.for accord-
ing to Peik 1 r)/ national s,urvey, there was apparently too 
much satis.faction with present course of.ferings. Some of 
!/ Ibid.~ P• 158. 
2/ Vaughan, Arthur Winn, State Teachers College Curricula 
1or the Development of Teachers of English, Contributions 
~EdUCation, Number~9~ Nashvilie~ Tennesee, George 
Peabody College .for Teachers, 1929~ p. 84. 
J/ Peik, W. E., "Curricula for the Education o.f Teachers in 
Colleges and Universities 1 11 National Survey: of the Education 
of Teachers, Part III, Washington~ D. c., Of?rce of 
Eaucation, 1933, PP• 289-290. 
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the instructors actually opposed broadening the curricula 
to include speech work, dramatics, and journalism despite 
teacher needs. Peik found that the courses most frequent-
ly taken by 100 teacher majors in English in representative 
colleges and universities were: 
Composition - grammar 99 
Shakespeare 73 
'~nglis:p. Literature (Survey) 70 
English Literature (Periods) 61 
American Literature (Survey) 60 
Drama , 52 
General Literature/ 51 
Dramatics 21 
Courses in Speech 19 
He particularly pointed out that there was no mention of 
6ourses in adolescent reading or about reading interests 
of adolecents. 
Rugg!( in his curricula study of education in the 
normal school and teachers colleges,stated that teachers 
should secure training in one or more fields of specializa-
tion. He believed too, on the basis of his research, that 
institutions need to give instruction not only in subject 
matter but also in how to teach it to others. Courses 
were needed in educational methods, observation, and in 
practice teaching. The trend, he felt, was toward in-
creased attention to technical and professional preparation. 
¥e Rugg, Earle U;., "Curricula of Normal Scho.ols and 
eachers · Colleges, 11 National. S'lli>vey of the :g:~ucation of 
Teachers,Part II, Wasbdngton, D.c., U.S:-0fflce o~ 
Education, 1933, pp. 55-154. 
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The study indicated that frequently a course in 
general methods was classified as education in a college 
and university, but as a part of the major subject material 
in a teachers college. For example, in an English major 
"Reading" might be classified as "Education" in a college 
or university, but as ''Englishu in a teachers college. This 
distinction must obviously be kept in mind when evaluating 
the content and credits for English majors. 
The content and method courses in English arranged in 
rank order df frequency or replies from 29 teachers 
colleges were: 
Composition and Rhetoric 
American Literature 
English Literature 
Contemporary Literature 
Shakespeare 
Journalism 
Children's Literature Methods 
Speech 
Comparative Speech Types 
Language 
26 
23 
21 
19 
19 
16 
15 
15 14 14 
Two major items were the basis of a questionnaire sent 
to heads of departments of English throughout the United 
- States by a sub-committee of a Qeneral Curriculum Committee 
of Teachers College of Temple University: 
y 
¥a Newsom, N. William, and Butterweck, Joseph s., "English 
equirements for Prospective English Teachers of Secondary 
Schools," The Eeflish Leaflet, New England Association, 
Number 30l;lMaro 1935, PP• 31-41. 
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1. What English courses should be required of 
all students preparing to teach in second-
ary school?.. 
2. What other courses are of such importance 
that they should be classed as electives? 
The 36 percent returned indicated that there was no apparent 
agreement as to the relative importance of subjects. The 
value or the course seemed to depend upon the individual 
judgment of the person rating it. 
Hen~lik and others1/ secured critical judgments from 
school officers and teachers concerning the academic prep-
aration of teachers. They found that representatives of 
academic departments of many higher institutions recogni~ed 
the need of providing for broad general education together 
with specialization in two closely related fields; for 
example: 
1. English with speech and a. f oreign language 
2. Social studies and English including speech 
Recommendationsl/received f or English major field 
favored the roll owing minors: 
Social Studies 
History 
Foreign Language 
Public Speaking 
34% 53% 
53% 
20% 
!7 Hanzlik and others, ~ ~~ PP• 439-539. 
gj I bid., P• 524. 
-- ----- _--==-=....._-=..:=.=....=_:-_ 
35 
Gray11in this same report stated that school orficials 
and teachers said that training in English for the 
secondary teacher should include: 
Oral and written composition and literary 
appreciation 
Principles of effective oral and written 
speech 
Wide acquaintance with World Literature 
General knowledge of standard writers in 
the rield 
Skillful training in interpreting current 
literature 
Varied recreational interests in reading 
As requisites for general education ror teachers of English, 
the study recommended a broad liberal background with 
emphasis ·on culture and a. tolerant point of view. It also 
pointed out that coUrses in modern and classical language 
and in social, political, national and world history should 
be included in the teacher's preparation. In addition, 
representative courses in philosophy, psychology, logic, 
science, fine arts, library science, and vocational subjects 
were recommended. 
The teachers who contributed to the study advocated a 
broad education in academic fields, a major field of special-
ization and more specialized work in professional education. 
Y Ibid., P• 5o8. 
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Hagen~ another contributor, in discussing the prepara-
tion of the teacher of Englis~pointed out the following 
deficiencies in their training: 
1. Lack of a broad general education 
2. Insufficient training in reading and 
training in literature 
3. Insufficient interest in composition 
4• Lack of training in world history, 
religion, Bible 
5. Insufficient training in foreign lan-
guages, general sciences, and journalism 
6. Inadequate training in music, dramatics, 
and aesthetic appreciations 
7. Lack of social contacts 
Nine years after the Committee on Languages of the 
National Council indicated that courses in the English 
language were an immediate and essen t ial need in teacher 
preparation, Alle~made a nation-wide study . He surveyed 
the curricula or 373 degree-granting colleges and univer-
si ties. His purpose was to ascertain whether these 
teacher training institutions were meeting the standards 
set up by the Oommi ttee. His findings revealed that:, 
1/ Ibid., P• 526 . 
2/ Allen, Harold B., "Teacher Training in the English 
Language, 11 English Journal, College Edition, Volume 27, 
May 1938, pp~22-430. 
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More than 75% offered some teacher training in 
Composition and Literature 
Less than 5o% gave teacher training in the English 
Language Only 56% of candidates required to take it 
Only 4o% offered courses in the History of the 
English Language 
Only 33% gave a course in Modern Grammar 
Only 24% gave a course in Old English 
Only 17% gave a course in Phonetics 
Furthsmore, he found that 80 per cent of the schools 
surveyed graduated students as qualified potential high-
school teachers with no college work in French, German or 
Latin. y 
Allen would seem justified in stating, as he does, 
that: 
11 As yet the majority of teachers colleges and 
.universities do not meet in any respect the 
minimum re~uirements of the National Council's 
Committee.' 
'Y . 
Painter reported a similar situation in respect to 
courses in literature for adolescents. Five years after 
Peik's report concerning the lack of preparation in that 
field, Painter said: 
y 
y 
"•••• It is . the purpose here to call attention 
. to the fact that English Departments in 
institutions •••• are failing to provide pro-
spective teachers with a sufficient background 
•••• in · that literature which is recommended 
most connnonly for adolescent pupils." 
Ibid., p. 429. 
-QE. ~., pp.569; 568-572. 
The Report of the Joint Committee of the Faculty of 
Harvard College and of the Graduate School of Education1( 
not only discusses the subject matter preparation of the 
teacher of English but also outlines · a five-year plan for 
his education. The 'G:ommi ttee recommended that education 
courses be given early in the under-graduate program to-
gether with subject matter courses. The choice of special-
ization for teacher preparation should be made, in the 
opinion of the Committee, at the beginning of the student's 
junior year. This would make possible three years of 
preparatory work based upon the first two years of college 
work. 
At the end of the Sophomore year, potential teachers 
appear before a Board of English Department members and 
representatives of the Graduate School. The students state 
why they wish to teach and present their qualifications. A 
student may enter teacher training in his Junior year unless 
75 percent of the board vote against it. 
!( Joint Committee of the Faculty of Harvard College and 
of the Graduate School of Education, Training of Secondary 
School Teachers Especially With Reference ~English, 
Cambridge, Massachusetts; Harvard University Press, 1942• 
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Sunnning up this plan the report stated: 11 Courses 
in Education and a program of courses in English • • • • fitted 
into a three-year progrrum /mak~ a better fusion of subject 
matter and of professional training. 11 An A. B. degree at 
the end of four years may give a diploma without giving a 
license to teach. 
.. . 2/- -
In 1944 Bullard- , like Painter, _ indicated a lack of 
courses in literature for adolescents, despite the fact 
that teachers frequently mentioned the need for such 
courses. The report revealed great variability in curri-
cula for teacher training even i n one state. (Minnesota) 
. . . ll 
The separate regional studi es of Grommon and 
~ v Sensabaugh and the joint study of Pooley and Williams 
give evidence that subjects incl uded for prospective 
?1 
teachers do not serve their needs. The latter writers 
"fT Ibid., p.l37. 
?) Bullard, Catherine, "Preparation in English -of 
ProsPective Teachers of English, 11 School ~eview, Volume 52, 
1944~ pp. 166-171. 
J! Grommon, op. cit., pp. 87-102. 
l.t/ SensAbaugh, George F~, 11 A St ate Survey of ' English · 
O'ourses -of Study, 11 English Journal, Volume 37, May 1948, 
pp. 229-235. 
2J Pooley, Robert and Williams., R.D., op. ill• 
§./ Ibid., p.l84. 
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recommended that every graduate of a teacher-training 
institution have,as a minimum, four semester hours each of 
composition, of American literature and of English literature. 
In addition two semester hours each of the English language, 
of the teaching of English and of speech were suggested. 
Majors should have, they believed, additional training in 
the subjects. 
Y. Gromrnon , ~n summing up what the teacher of English 
should have, said, 11 ••• he must be to his high school 
students and community what the entire college English 
department, with its many specialists, is to the college 
community. " 
Comparatively few studies of the preparation of the 
teacher of English have been made. This thesis is an 
attempt to evaluate the under-graduate preparation of 
potential teachers of secondary-school English now train-
ing in New England colleges and Universities. 
Y' Grommon, ~ cit., P• 59. 
CHAPTER III 
PROCEDURES AND RESULTS 
To make this study of the undergraduate preparation of 
potential teachers of secondary English in New England, a 
list of New England colleges and universities was compiled 
from Brumbaugh 1sY American Universities and Colle ges. 
A letterg/ was sent on December 14, 1950, to 65 
teacher-training institutions in New England asking for 
the number of seniors then prepar ing to teach English ih 
grades nine through twelve. By February tenth replies were 
received from 56 schools. (86.1 per cent) A follow-up 
letter lf was sent on April tenth to the nine remaining 
schools. By April fourteenth five additional returns were 
received making a total of sixty-one. (93.8 per cent) 
Some of the colleges and universities. reported that 
they had no seniors preparing to teach English in secondary 
schools. Others reported that it was impossible to give 
the number of potential teachers of English. 
1/ Brumbaugh, Aaron John, · ed., American Universities and· 
C"olle~es, Washington, D.C .• , American Council on E.ducat1on, 
5th e • , 1948. . 
g( See Appendix A., p. 146. 
l/ See Appendix B., p. 147. 
A guide sheet, (See page 150), listing the 43 schools 
that supplied usable data indicates the number of seniors 
currently enrolled as English majors or minors; the 
location of the schools, and other data pertinent to the 
study. 
On February 4, 1951, letters!/ were sent to the certi-
fication officers of the five New Engl.and states asking for 
copies of the state certification laws, and to the 
Commissioner of Education in Massachusetts . a~king for a 
copy of the proposed plans for certificati.on. Information 
was received promptly from these officials. 
On April 1, lettersg/ requesting college catalogs 
were sent to the 43 schools selected for the study. Later, 
letters were sent to five addi t .ional schools. 
thirtieth, 41 catalogs had been receii ved. 
By April 
The data which follow ine·lude infcrmation received 
from the Registrars of the colleges, and an analysis of 
course offerings. These data are presented as a series of 
tables; the percentage of seniors in New England colleges 
who are preparing to teach English. in secondary schools; 
and the frequencies of course offerings in academic English 
- - ----· --···----
y See Appendi~ g_., p. l48. 
S/ See Appendix P-·, p. 149. 
43 
and professional subjects in these colleges. These course 
offerings are sub-divided to show offerings in Reading, 
Writing, and Speaking. 
INTRODUCTION 
The introductory material preceding the frequency 
tables lists the data received from the Registrars of 
colleges and universities; the foreign language requirements; 
and the academic requirements for English majors ... 
DATA RECEIVED FROM COLLEGES AND UNIVERSITIES 
Forty-eight schools sent the number of seniors prepar-
ing to teach English in secondary schools. (9-12) Several 
institutions gave the number of English majors and minors. 
This information is listed on pages ~-6-47; 51,.. 
LANGUAGE REQUIREMENTS 
Twenty~five,or52 per cent,of the schools require one 
foreign language taken in college. Nine additional 
institutions require students to demonstrate proficiency 
in a foreign language by taking a. reading test. . 
The academic English requirements for majors show wide 
variance in minimum requirements. · The range of semester 11 
hours for the 48 schools is 3-48, with the highest frequency l 
between 21 and 25. The median, a mid-score that is inde-
-:_,.cl. . , .~ , 'I 
- . . .... / 
pendent of extremes,is 25.2. Twenty-six,or sli~htly more 
d i - ~-~ : 
than half,of the schools require a minimum of 21-30 hours. 
The date. for language requirements are listed on pages 52-53t 
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SCHOOL 
~bertus Magnus College 
lkAtlantic Union College 
erst College 
erican International 
College 
ates College 
ennington College 
Boston University 
College of Liberal Arts 
· chool of Education 
owdoin College 
r1dgewater State Teachers 
College 
-Brown University 
lark University 
ollege of Our Lady of the 
Elms 
Connecticut College 
Dartmouth College 
astern Nazarene College 
Emmanuel College 
Jackson College - see 
Tufts College 
eene Teachers College 
Middlebury College 
Mount Holyoke College 
ount Saint Mary College 
~ortheastern University 
orwich University 
Plymouth Teachers College 
ovidence College 
dcliffe College 
gis College 
ode Island College of 
Education 
Rhode Island State College 
see University of Rhode 
~Island 
II ~t. Anselm's College 
- -- ":....-=..- - - - -= 
COMPLETE DATA RECEIVED FROM REGiS 
PLACE 
New Haven, Connecticut 
South Lancaster, 
Massachusetts 
Amherst, Massachusetts 
.springt'ield, Massachusetts 
Lewiston, Maine 
Bennington, vermont 
Boston, Massachusetts 
Brunswick, Maine 
Bridgewater, Massachusetts 
Providence, Rhode Island 
Worcester, Massachusetts 
Chicopee, Massachusetts 
New London, Connecticut 
Hanover, New Hampshire 
Quincy, Massachusetts 
Boston, Massachusetts 
Medford, Massachusetts 
Keene, New Hampshire 
Middlebury, Vermont 
South Hadley, Massachusetts 
Hooksett, New Hampshire 
Boston, Massachusetts 
Northfield, Vermont 
Plymouth, New Hampshire 
Providence, Rhode Island 
Cambridge, Massachusetts 
Weston, Massachusetts 
Providence, Rhode Island 
Kingston, Rhode Island 
Manchester, New Hampshire 
TRkRS Oli GO LEGES ... A~· ~IVER::>ITlES 
NUMBER! OF ENGLISH 
MAg'ORS 
I 
MINORS 
\ 
----- =-=::.=--:: =-=--=--
..... · ·~ 
46 
t 
NUMBER OF SENIORS 
PREPARING TO . 
TEACH ENGLISH 
3 
4 
3 
5 
15 
2 or 3 
39 
3 
12 
20 
4 
3 
9 
2 
12 
Cj 
r 6 5 
4 
4 
3 
14 
15 
4 
3 
9 
2. 
~- _-...==_-_...=.=......_ 
= 
I 
COMPLETE DATA RECElVED FROM REGlS 
II 
SCHOOL 
t. Joseph College 
t. Michael's College 
imm.ons College 
Smith College 
~pringfield College ~Teachers College or 
L.-11\ Connecticut I ;.rini ty College 
Turts College and 
Jackson 
~/ijniversity of Connecticut 
lr'Umversi ty of Maine 
lrtJniversity of Massachusetts 
II University of New Hampshire 
Ycrniversity of Rhode Island 
University of Ver.mont and 
State Agricultural College 
ellesley College 
esleyan University 
rWheaton College orcester State Teachers College 
4rYale University 
PLACE 
West Hartford, Connecticut 
Winooski Park, Vermont 
Boston, Massachusetts 
Northmmpton, Massachusetts 
Springfield, Massachusetts 
New Britain, Connecticut 
Hartford, Connecticut 
Medford, Massachusetts 
Storrs, Connecticut 
Orono, Maine 
Amherst, Massachusetts 
Durham, New Hampshire 
Kingston, Rhode Island 
Burlington, Vermont 
Wellesley, Massachusetts 
Middletown, Connecticut 
Norton, Massachusetts 
Worcester, Massachusetts 
New Haven, Connecticut 
I 
. ... 
" • •if. . : ' :' ' . . . TRARS'OF COL~EGES _ AND UNlVERSlTlE~ 
NUMBER OF ENGLlSH 
MAJOR~ .MINORS 
II 
I 
t 
... . ··· , 
. 
NUMBER OF SENlORS 
.PREPARING TO 
~1EACH ENGLl~H 
==================================================== 11 
51 
19 
4 12 
17 
r 
3 
8 
5 
4 
16 
2 
22 
17 
16 
9 
15 
3 
19 
17 
~-~- -~=-=---=-=-- .,_ ===-=- -- ~ ·- =---=-
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SENIORS PREPARING TO TEACH ENGLISH 
IN SECONDARY SCHOOLs : (9-12) IN SELECTED 
NEW ENGLAND COLLEGES AND UNIVERSITIES 
NUMBER OF 
SCHOOL PLACE STUDENTS PER CENT 
Boston University 
School of Education 
University of 
Connecticut 
Rhode Island College 
of Education 
Brown University 
Worcester state 
Teachers College 
Yale University 
University o:f Maine 
University o:f 
Massachusetts 
Teachers College of 
Connecticut 
Wellesley College 
Providence College 
Bates College 
Plymouth Teachers 
College 
Emmanuel College 
Bridgewater State 
Teachers College 
University ot 
Rhode Island 
Boston, Mass. 
Storrs, Conn. 
Providence, R.I. 
Providence, R.I. 
Worcester, Mass. 
New Haven, Conn. 
Orono 1 Maine 
.Amherst, Mass. 
New Britain 
Wellesley, Mass. 
Providence, R.I. 
Lewiston, Maine 
Plymouth, N.H. 
Boston, Mass. 
Bridgewater, Mass. 
Kingston, R.I. 
39 10 
22 6 
21 
20 
19 
17 
17 
16 
16 
15 
15 
15 
14 
12. 
12 
9 
5 
5 
5 
4 
4 
4 
4 
4 
4 
4 
4 
3 
3 
2 
_ (continu~d O~J?.ext ,p~ge) 
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SEN..LORS PREPARING TO TEACH ENGLISH 
IN SECONDARY SCHOOLS (9-12) IN SELECTED 
NEW ENGLAND COLLEGES AND UNIVERSITIES 
(continued) 
NUMBER OF 
SCHOOL PLACE STUDENTS PER CENT 
Dartmouth College 
St. Michael's 
College 
Keene Teachers 
College 
Middlebury College 
Mt. Holyoke College 
Simmons College 
American International 
College 
Springrield college ~ 
Mt. Saint Mary College 
Radclirre College 
Atlantic Union College 
Northeastern 
University 
Clark., University 
Regis College 
st. Joseph College 
Wesleyan University 
Hanover, N.H. 9 2 
Winooski Park, Vt. 8 
Keene, N.H. 
Middlebury, Vt. 
South Hadley, 
Mass. 
Boston, Mass. 
8 
6 
5 
5 
SJ)ring:t'ield, Mass. 5 
Springfield, Mass. 4 
Hooksett, N.H. 4 
Cambridge, Mass. 
South Lancaster, 
Mass. 
Boston, Mass. 
Worcester, Mass. 
We s ton, Mass. 
We st Hartf'ord, 
Conn . 
Middletown, Conn. 
4 
4 
4 
3 
3 
3 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
(continued on next page) 
SENIORS PREPARING TO TEACH ENGLI~H 
IN SECONDARY SCHOOLS (9-12) IN SELECTED 
NEW ENGLAND COLLEGES AND u~IVERSITIES 
(concluded) 
NUMBER O!f' 
SCHOOL PLACE STUDENTS 
Norwich University Northrield, vt. 3 
A:J.bertus Magnus New Haven, Conn. 3 
College 
Amhers't College Amherst, Mass. 3 
Bowdoin College Brunswick, Maine 3 
College of Our Lady 
of the Elms Chicopee, Mass. 3 
Benndngton College Bennington, Vt . 3 
Eastern Na~arene QUincy, Mass. 2 
st. Anselm's College Mancha ster, N.H. 2 
Trinity College Hartf·ord, Conn. 2 
50 
PER CENT 
1 
1 
1 
1 
1 
1 
1 
1 
1 
ADDITIONAL SENIORS--MAJORS AND MINORS 
NUMBER OF 
SCHOOL PLACE STUDENTS PER CENT 
Boston University 
College of L1beral 
Arts Boston, Mass. 60 25 
Smith College 
University of Vermont 
and state 
Agricultural College 
Wheaton College 
Tufts College and 
Jackson 
Middlebury College 
University of 
New Hampshire 
Connecticut College 
-=-----=-----
Northampton, Mass. 51 
Burlington, Vt. 
Norton, Mass. 
Medf'ord, Mass. 
46 
23 
19 
M~ddlebury, Vt. 18 
Durham, N.H. 16 
New London, Conn. 3 
Bos t on Univ~,slty 
s C' L ..1 . ! ~ t ~ :; r~ • -~ I !_ i ,~. n 
\ •. 4.J. • .• :.· .. ~! 
\. .- · ~··-··- : .,11 
22 
19 
10 
8 
8 
7 
1 
l __ 51 
I, 
52 
FOREIGN LANGUAGE REQUIREMENTS 
NUMBER OF 
LANGUAGES LIBERAL ARTS UNIVERSITIES TEACHERS COLLEGES 
One Language 17 6 1 
Two Languages 1 
No Languages 11 7 
Total 29 13 6 
ACADEMIC SEMESTER HOURS REQUIRED FOR 
ENGLISH MAJORS 
HOURS 
50-46 
45-411 
40-36 
35-31 I 
30-26 
25-21 
20-16 
15-11 
10-6 
5-0 
.. Range : 3-L~8 hours 
Total 
NUMBER OF 
INSTI.TUTIONS 
3 
2 
6 
2 
10 
16 
4 
1 
0 
4 
48 
7. 
Median: 25.2 
Twenty-six, or slightly more than half of the schools, 
require a minimum of 21-30 semester hours. 
53 
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I 
I 
II 
I 
II 
I ,, 
I 
TABLE I 
The following series of tables(IA-IF) shows the 
frequencies of course offerings in English literature 
tabulated separately according to the type of course: 
Survey, Period, Literary types(novel~ short story, bio-
graphy, essay), and Specific Authors. 
The catalog descriptions do not always discriminate 
between survey and period courses. The term "survey" as 
used in this study refers to a comprehensive over-view 
of the literature. The term "periodn refers to dated or 
descriptive courses; i.e. names of rulers, or names of its 
most representative author. It exclude.s the works of an 
author if the emphasis seems, according to the catalog 
description, to be upon the man and his works rather than 
the period in which he lived. 
There are 493 courses offered in English literature~ 
This represents 35 per cent of the total academic and 
professional English courses. Of the 52 required courses, 
30 are survey •. Period literat~~e with 127 course offer-
ings, and studies of specific authors with 125, have the 
highest frequencies. The majority o~ courses in specific 
authors are in Shakespeare, Chaucer, and Milton. 
54 
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TABLE I-A\. 
FREQUENCIES OF Sll!iVEY COURSES IN ENGLISH LITERATURE 
·riTLES 
.,. · Survey of English 
. Literature 
) . 
, Eri.glish Literature 
Introduction to 
Literature 
Introduction to 
' English Literature 
History of English 
Literature 
Representative English 
Authors 
Interpretation of 
Literat~e 
:· C~tholic Spirit in 
English Literature 
Ethical Probl·ems 
in Literature 
Sin Problem in Literature 
studies in English 
Literature 
General View of English 
Literature 
1 English Topics 
Political and social 
Ideals in English 
Literature 
Comprehensive survey of 
English Literature 
Comprehensive survey of 
Selective Authors: 
Beowulf to Arnold 
Readings in English 
Literature 
survey of Literature 
Historical Backgrounds of 
English Literature 
English 
English Classics 
Literary Apprecia.tion 
Appreciation of Literature 
ELECTIVE 
7 
4 
1 
1 
1 
1 
1 
1 
1 
1 
1 
l 
REQUIRED 
5 
5 
2 
3 
2 
1 
2 
l 
1 
1 
1 
1 
1 
1 
1 
(concluded on next page) 
TOTAL 
12 
9 
3 
3 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
55 
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TABLE I-A Concluded 
TITLES ELECTIVE · 
Great Engliah Writers 
Great English and American 
Writers 1 
Major Figures in English 
Literature 
"'-- =- -=-=--~ --
22 
REQUIRED 
1 
1 
30 
- -=- ------=- _;::: - --==-
TOTAL . 
1 
1 
1 
52 
56 
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TABLE I-B 
FREQUENCIES OF PERIOD COURSES IN ENGLISH LITERATURE 
·TITLES 
' Eighteent~ Century 
· Li tara ture 
Age or Johnson 
Romantic Movement 
Literature of the 
ELECTIVE 
6 
6 
3 
. ' Renaissance 3 
.. 
' 
.. 
.. 
Eighteenth Century 3 
Eighteenth Century (Wri ters) 3 
English Literature of the 
Eighteenth Century 
Victorian Period 
Middle English Literature 
Literature ot: the Medi·e:tal 
Ages 
Sixteenth Century 
· Literature 
English Literature o:t: the 
seventeenth Century 
Litera~ure o:t: the 
sevente·enth Century 
Age of Pope 
Nin~teenth Century 
·contemporary Literature 
Recent LiteratUre 
Victorian Prose and Poetry 
Chaucer and His Century 
Early English Literature 
Literature of' England 
:t:rom the Beginning to 
the Norman Conquest 
Saxon and Anglo-Norman 
·Literature 
Medieval English 
Literature 
Medieval Literature 
. English Literature :t:rom 
· · the Norman Conquest to 
.. 1500 
Chaucer and His Age 
Chaucer and His 
.· · Prececessors 
3 
2 
2 
2 
2 
2 
2. 
2 
2 
2 
1 
2 
2 
1 
1 
1 
1 
1 
1 
1 
REQUIRED 
1 
1 
1 1 
··-=--='----''-'-(=-_c~n~_tn~ue_d : ~!!. ne~~ y~g~ t _ 
TOTAL 
6 
6 
3 
3 
3 
3 
J 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
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TABLE I-B Continued 
TITLES 
English Literature of the 
Re-storation to the 
ELECTIVE 
Eighteenth Century 1 
Puritan Age 1 
Studies in the Seventeenth 
Century 1 
seventeenth Century in 
England 1 
Seventeenth Century 
Literature 1 
Milton and the Seventeenth 
Century 1 
Milton and His Time 1 
English Literature from 
1700 - 1740 1 " 
English Literature from 
1740 - 1798 1 
Eighteenth Century Thought 
andCruture 1 
Eighteenth Century British 
Writers 1 
1 Literature of the Eighteenth 
Century 1 
Readings in the Eighteenth 
Century 1 
Age or Dryden 1 1. 
Age of · Swift and Fielding 1 
· Dr. Johnson and His Circle 1 
Literature or the Early 
Romantic Period 1 
Romanticism 1 
Literature of the Late 
Romantic Period 1 
Romantic Wri tars 1 1 
English Romantic Period 11 
English Literature of the 
Romantic Period 1 
Studies in Romantic Litera• ·1 
ture 
Literature of the Romantic 
Period 1 
REQUIRED 
(concluded on next page) 
TOTAL 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
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TABLE I-B Continued 
TITLES 
Literary Renaissance in 
England 
Renaissance in English 
Literature 
English Literature of 
the Renai ssanoe 
Literature of the 
Renaissance 
Renaissance and Early 
Seventeenth Century 
Thought 
History of English 
Literature to 1800 
English Literature and 
· society in the Age of 
Enlightenment 
Renad. ssance in England 
English Renaissance 
Renaissance in Literature 
Renaissance and the 
Seventh Century 
Renaiss ance and Modern 
European Wr iters 
English Literature of the 
ELECTIVE 
1 
1 
11 
1 
l l 
Sixteenth Cent ury l li f 
Literature ot the Sixteenth 
and Seventeenth Century 1 
Restoration and Augustan 
Literature 1 
,, English Literature 1603 
to the Restoration 1 
Seventeenth Century Prose 
and Poetry 1 
Prose and Poetry, of the 
Seventeenth Century 1 
Restoration in Eighteenth 
Century Literature 1 
English Literature from 
the Restoration to 1700 1 
Restoration Period 1 1 
. ' Engli sh Prose and Poetry 1 
to 17":J8 
REQUIRED 
-- --- - === 
_ ( continu~g. OIL.next :Q_ag~) 
TOTAL 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 ' 
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TABLE I-B Concluded 
TITLES · ELECTI VE 
Prose and Poetry of the 
Romantic Period · 1 
English Literature and 
Society in the Nineteenth 
Century 1 
Literature from lti50-1901 1 
History of English Litera-
ture from lti00-1914 1 
Intellectual Background of 
English Literature of 
Nineteenth Century 1 
English Literature of the 
. Nineteenth Century 1 
·Literature of the Nineteenth 
and Twentieth Century 1 
Age · of Victoria 1 
Victorian Literature 1 
Literature of the Victorian 
Period 1 
Early Victorian 1 
Later Victorian 1 
Studies in Victorian 
Literature 1 
Studies in Literature 
Since 1885 1 
·Twentieth CentUry British 
Literature 1 
Twentieth Century English 
and American Literature 1 
British Literature of the 
Twentieth Century 1 
Twentieth Century Literature 
Readings in Contemporary 
Literature 1 
Recent English Literature 1 
.Modern Literature 1 
studies in Literature of 
Special Periods 1 
Total 124 
REQUIRED 
3 
TOTAL 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
127 
60 
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TABLE I-C 
FREQUENCIES OF TYPE COURSES IN ENGLISH LITERATURE 
TITLES ELECTI VE 
English Novel 21 
Short Story 7 
·Modern Novel 6 
The Novel 3 
English Biography 3 
The Essay - 3 
English Novel in the 
Nineteenth Century 2 
English Novel of the 
Nineteenth Century 2 
Contemporary Novel 2 
. Outstanding Biography of the 
·Eighteenth, Nineteenth, and 
Twentieth Century 2 
study of' Literary Types 1 
Literature by Types 1 
History of the Novel 
Development of the EngliSh 
Novel 
The Novel in England 
Forms and Movements: in the 
Novel .. 
Readings in the English 
Novels 
'The Novel:: British and 
American 
·- Representative British, 
American and Continental 
Nov:els 
Novelists 
' English Novel Before 1800 
English Novel of the 
Eighteenth and Nineteenth 
Century 
English Novel to 18ti5 
English Novel Since 1885 
V:J.ctorian Novel 
Nineteenth Century Novel 
' 
1 
1. 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
REQUIRED 
1 
(concluded on next page) 
TOTAL 
21 
8 
6 
3 
3 
3 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 1 
1 
1 
1 
1 
I I 
' 
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TABLE ;I:-G Concluded 
TITLES ELECTIVE REQUIRED TOTAL 
Nineteenth Century English 
Novel 1 : 1 
British Novel Between World 
Wars 1 1 
Modern English Novel 1 1 
Twentieth Century Novel 1 1 
Masters or the Modern Novel 1 1 
English Essayists: 
Nineteenth Century 1 1 
Nineteenth Century Essay 1 1 
Inf'ormal Essa'Y or the 
Nineteenth Century 1 1 
Inrorma1 Essay rrom 
Montaigne to Goldsmith 1 1 
Historio.al Ess·ay 1 1 I 
Essayists 1 1 I l Modern Short Story 1 ' 1 
Recent Writers or Maine 1 1 
., 
studiea in Biography and 
Literary Portraits 1 1 
Total 80 2 82 
' 
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TABLE I-D 
FREQUENCIES OF COURSES IN ENGLISH POETRY 
TITLES 
Modern Poetry 
Nineteenth Century Poetry 
Victorian Poetry 
Romantic -Movement 
Romantic Poetry 
Introduction to Poetry 
Poets (Modern) 
Contemporary Poetry 
Seventeenth Century Poetry 
Elizabethean Poetry 
Romantic Poetry 
Romantic Poets 
English Poets or the 
Nineteenth Century 
Contemporary British and 
American Poetry 
Poetry 
Problems or Poetry 
Social and Ethical Ideals 
in English Poetry 
Introduction to English 
Poetry 
study or Poetry 
Approach to Poetry 
Appreciation of Poetry 
English -Types or Poetr y 
Chiet' English Poets of 
Catholic Emergence 
Metaphysi cal Poets 
Old 'English Epic Poetry 
Poetry or the Renaissance 
· Lyrical Poetry of the 
Renaissance in England 
Renaissance Poetry 
Seventeenth Century Poetry 
from Donne to Dryden 
ELECTIVE 
6 
6 
4 
4 
4 
3 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
l i 
1 
1 
1 
1 
REQUIRED 
(concluded on next page) 
== 
TOTAL 
6 
6 
4 
tt 
3 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
- ----
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TABLE I -D Concluded 
.TITLES ELECTIVE REgUIRED TOTAL 
seventeenth Century 
Poetry and Prose 1 1 
Poetry of the Romantic 
Movement 1 1 
English Romantic Poetry 1 1 
Poetry and Criticism in 
the Romantic Movement 1 1 
Romantic and Victorian 
Poets 1 1 
Poetry of the Victorian Age 1 1 
English Poets and Prose 
Writers of the Victorian 
Period 1 1 
Victorian Poetry and 
Criticism 1 1 
Victorian Age 1 1 
Victorian Poetry 11. 1 
Victorian and Modern Poetry 1 1 
British and American Poetry 
Since 18B5 1 1 
Earl y Nineteenth Century 
. Poetry . 1 1 
English Poet.ry from 1890 1 1 
British Poetry of the 
Nineteenth Century 1 1 
Twentieth Century Poetry; 
I 1 ~nglish and American 1 
Mociern Poetry of England 
and America 1 1 
Modern English and American 
Poetry 1 1 
Contemporary Literature: 
I Poetry 1 1 
Co~temporary Poetic Theory I 
and Practice 1 1 
Contemporary English Poetry 1 1 
Total 82 82 
65 
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TABLE I-E 
FREQUENCIES O!t PROS'E COURSES IN ENGLISH LITERATURE 
\ TITLES ELECTIVE RE~UIFlliD TOTAL 
Nineteenth Century Prose 4 1 5 
seventeenth Century Prose 3 3 
English Prose of the 
Nineteenth Century 2 2 
Twentieth Century English I Prose 2 2 
Types of English Prose 1 1 
Prose Forms 1 1 
Renaissance Prose 1 1 
English Prose 1 1 
Prose of the Victorian Era 1 1 
Victorian and Modern Prose 1 1 
English Prose Writers of 
the Victorian Period 1 1 
Victorian Prose 1 1 
Prose Writers of th~ 
Nineteenth Century 1 1 
Twentieth Century English 
Prose 1 ' 1 
studies in Modern Prose 
Fiction 1 1 
English Prose Fiction 1 1 
Prose Fiction 1 1 
Total 24 1 25 
-=- - ---'**'" 
TABLE I-F 
FREQUENCIES OF COURSES OF SPECIFIC AUTHORS IN 
ENGLISH LITERATURE 
TI TLES ELECTIVE 
Shakespeare 
·chaucer ' 
Milton 
Spe;ns:er 
Browning 
Shakespeare Tragedy 
Wordsworth 
Tennyson and Browning 
Shakespeare Tragedy 
Shakespeare (Comedy) 
studies in Shakespeare 
Mil ton and Browning 
Dryden · 
Pope 
Pope and Swift 
S'Wi:ft and Bryon 
Swift, Emerson, Melville, 
Thackeray, Mark Twain, 
Shaw 
Boswell's Johnson 
41 28 
15 
4 
3 
3 
2 
2 1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
Poetry o:f Browning 1 
special Studies or Ne'Wlllan' s 
Works 
Joyce and Eliot 1 
Total 109 
REQUIRED 
9 
4 
1 
1 
1 
16 
TOTAL 
50 
32 
16 
4 
3 
3 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
125 
66 
I 
I' 
I 
I 
I 
l 
11 
I 
TABLE II 
The following series of tables(IIA-IIB) indicates the 
frequencies of survey and period courses in English drama. 
Of the 65 courses, or 5 per cent of the total academic and 
professional English offerings, 40 deal with some period 
of the drama. Many of these include a study of the 
Elizabethan period. Courses in Shakespeare are not in-
eluded in these tables, since most of the catalog descrip-
tions stress his works rather than the times in which he 
lived. 
----- --
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TABLE II-A. 
FREQUENCIES OF SURVEY COURSES IN ENGLISH DRAMA 
TI TLES ELECTIVE 
English Drama 3 
Drama 2 
History or Drama 2 
Tragedy 2 
Forms or the Drama 1 
English and American Drama 1 
Principle Dramas of' English 
and America 1 
Histor y of British Drama 1 
I ntroduction to English Dramal 
Major Dramatists 1 
Theory and Form ef' Tragedy 1 
Engli sh Tragedy 1 
English Comedy 1 
C~edy 1 
Satire 1 
one-&ct Play 1 
His tory of Drama 1 
Survey of Drama 1 
survey or English Drama · 
History of' English Drama 1 
Total 
REQUIRED 
1 
1 
TOTAL 
3 
2 
2 
2 
1 
1 
.1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
25 
68 
. . 
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TABLE II-B 
FREQUENCIES OF PERIOD COURSES IN ENGLISH DRAMA 
English Drama Since 1640 1 
· History of English Drama 
. 1660-1900 1 
Drama from 1660 to the 
Present 1 
. Drama from Elizabeth to 
Ibs·en 1 
English Drama Sixteenth and 
seventeenth Centuries 1 
Drama of the Restoration 
·· and the Eighteenth Century 1 
English Drama of' the Re stora-
. tion and the Eighteenth 
Century 1 
Seventeenth and Eighteenth 
Century Drama 1 
(concluded on next page) 
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TOTAL 
6 
4 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
]. 
69 . 
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TABLE II-B Concluded 
TITLES ELECTIVE 
Eighteenth Century Drama 1 
English and American Drama. 
in the Eighteenth and 
Nineteenth Century 1 
Drama in the Last One 
Hundred Years 1 
Twentieth century Drama 1 
·Modern British Drama 1 
Modern English Drama 1 
Recent Drama 1 
Modern British and American 
Drama 1 
Total 40 
- --==== 
REQUIRED TOTAL 
1 
1 
1 
1 
1 
1 
1 
1 
70 
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TABLE III 
The following table shows that there are 43 courses 
offered in the study of the Bible. This represents 3 
per cent of the total academic and professional English 
subjects offered. Some schools classify the Bible as 
Literature; others, as Religion or as Philosophy. II I 
I 
71 
TABLE III 
FREQtTENCIES OF' COURSES IN THE BIBLE 
TITLES ELECTIVE 
/Bible as Literature 5 
~~lish Bible 4 
~The -Bible 3 
.~.-- Biblical Literature 2 
Old and New Tes.tament 2 
Introduction to Religion 1 
v The Old Testament 1 
·-·· The New Testament 1 
I The Lire or Christ: study 
or the Old Testament 1 
The Life of Christ: study 
I of the New: Testament 1 
' Religious Biblical 
' Literature 1 
Introduction to the 
Literature and Religion 
I or the Old Testament 1 
' Introduction to the 
Literature and Religion 
of the New Testament ~1 
Introduction to the New 
Testament 1 
· study ot the Old Testament 1 
. study or the New- Testament 1 
Old Testament Literature 
and History 1 
New. Testament Literature 
· and History 1 
Topics in the Old Tes.tament 1 
Topics in the Newr Testament 1 
v Religion in the Old 
Testament 1 
/ Religion in the New 
Testament 1 
Life of Christ: Readings; 
11 in the New: Teatament 1 
Historical and Literary 
Aspects of the Old 
Testament 1 
REQ,UlRED 
(concluded on next page) 
----- -=-=; 
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TOTAL 
5 
4 
3 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
.I 1 
l 
1 
1 
1 
1 
1 
1 
73 
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TABLE III Concluded 
TITLES ELECTIVE REQUIRE.'D TOTAL 
Historical and Literary 
Aspects of the New 
Testament 1 1 
Practical Study of the 
Old Testament 1 1 
Practical Study of the Acta, 
and Apostles and Epistles 
of the New Testament 1 1 
Bible survey 1 1 
I Philos.ophical VSJlues in the 
Bible 1 1 ' 
Religion of the Old and New 
Testament 1 1 
Appreciation of the English 
Bible 1 1 
Interpretation of the Bible 1 1 
Total 43 43 
--- --==--
TABLE IV 
The :rol1owing table shows the of'ferings in World 
Literature. Courses in Literary Criticism are tabulated 
here because they include the masterpieces of' the world. 
C1assif'ication is based on catalog desc~iptions. Of' the 
96 courses, 23 are in literary criticism, and ten are of 
classics in translation. The total number of courses 
represent 6 per cent of the academic and professional 
English courses of:Cered. 
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·TABLE IV 
FREQUENCIES OF COURSES I N WORLD LITERATURE 
TITLES 
Literary Criticimn 
World Literature 
History of Literary 
Criticimn 
_Augustan Age 
Great Plays 
Comparative Literature 
Cri ticimn 
L~ terary Theory 
Creati ve Criticiam 
Great Books 
European ' Literature of 
Nineteenth Century 
European Literature of 
-- Twentieth Century 
European Literature 
the 
the 
ELECTIVE 
' 14 
7 
. 2 
2 
2-
2 
2 
2 2 ' 
2-t 
.. . 
2. 
2 
. 2 
Great Books of the Western 
World · '' 1 
Some Great Books_of the 
Western World 
Study of Fine Books 1 
... 
Theories and Techniques of 
Li terary Criticism 
Literary Interpretation 
and Analysis 
I ntroduction to Critieimn 
· Principles of Literary 
Criticism 
1 
1 
1 
1 
1 
I 
English Critics . 
Backgrounds of World Litera- . 
ture 1 
I ntroduction to World 
Literature - 1 
Backgrounds of Literature · 1 . 
World Literature to Dante 1 
World Li tera.ture Since Dante 1 
Western World Literature 1 
REQUIRED 
· 2 
1 
TOTAL 
16 
7 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
1 1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
l i 
1 
1 
75 
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TABLE IV Continued 
TITLES ELECTIVE 
Advanced World Literature 
Li terature and Belief 
~nterpretation of Man in 
Western Literature 
Modern Literature {Wmrld) 
Literary Forms and Types 
Classics of Literature 
Cla.ssics i lrt Translation 
Roman Classics 
Foreign Literature, Ancient 
and Modern 
Classics 
. classics of Greek and Rome 
Greek Cla.ssics in Transla-
tion 
Lat in Literature in 
•Translation 
Greek Lit~rature in Trans-
lation 
German Literatur~ i~ 
.· Translation 
ClLaiasical Myths 
Irish Literature 
Oriental and Medieval 
. Literature 
Li terary Masterpieces 
European Epic Tradition 
· Compara.ti ve Drama 
1 Modern Continental Drama 
' ·Contemporary European, 
· British and .American Drama 
· World Drama · 
~· Drama:: Western European 
.-, Drama:: Greek 
i· Drama from the Greeks to 
Eli~abeth 
:; Drama .f'rom Aeschylus to 
· Sheridan 
Ancient Classical and 
European Drama 
i 
1 
1 
l \ 
1 
1 
1 
1 
1 
1 
1 I."-
1 
1 
1 
1 
1 ' 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
REQUIRED 
(concluded on next page) 
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TOTAL 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
76 
77 
TABLE IV Concluded 
TITLES ELECTIY!i£ RE~UIRED TOTAL 
The Drama:: Ibsen to the 
Present 1 1 
Drama Beginning with Drama 1 1 
Drama in Asia 1 1 
Readings in the Continental 
Novel 1 1 
Dante 1 1 
( Dante, Chaucer, and the 
. ' . Romances 1 1 
Yeats and Frost 1 1 
Yea.ts and Eliot 1 1 
Total 93 3 96 
. - ------
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TABLE V 
The ~ollowing series o~ tables(VA-VC) shows the 
~requencies of courses in American literature arranged by 
survey, period, and type. Since there are only five 
survey courses in American drama offered, they have been 
classified as type courses. One hundred and eleven 
courses, the total number of offerings in American litera-
ture, represent 9 per cent of the academic and profession-
al English cours~s. 
are contemporary. 
0~ the 21 period courses only six 
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TABLE V-A 
FREQUENCIES OF SURVEY COURSES IN AMERICAN LITERATURE 
TITLES ELECTIVE 
American Li tera.ture - 27 
survey of American 
Litera. ture -2 
studies in American 
Literature 2 
American Prose 2 
.American Writers: 1 
Great American Writers 1 
Major .American A:uthors 1 
American Literature from 
Beginning to .Pres·ent 1 
American Literature: 
_Theory and -Practice · 1 
studies in Early u. s. 
Literature 1 
The American Mind 1 
History of American 
Literature 1 
Areas of American and 
English Literature 
Total . 41 
REQUIRED 
8 
2 
1 
1 
12 
TOTAL 
35 
4 
3 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
53 
·I 
79 
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TABLE V-B 
FRE~UENCIES OF PERIOD COURSES IN AMERICAN LITERATD~E 
TITLES 
New England Renaissance 
Early American Literature 
ELECTIVE 
American Literature 1 
American Literature to 19UO 1 
American Literature 
(Nineteenth Century) 1 
Howell and James 1 
, American Literature to the 
Civil War 1 
American Literature Since 
1870 1 
American Literature Since 
lti9U 1 
American Literature From 
The Civil War to 19UO 1 
kroerican Romanticism 1 
American Literature Since 
i~oo 1 
Major American Writers of 
the Nineteenth Century 1 
Emerson, Thoreau, Whitman 1 
Emerson and Thoreau 1 
Trancendentalism in American 
Literature 1 
American Literature or the 
Twentieth century 1 
Contemporary American 
Literature 1 
Twentieth Century American 
Literature 1 i 
Total · 21 
REQUIRED TOTAL 
2 
:2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
.. 1 
1 1 
1 
1 
21 
80 
81 
TABLE V-C 
'FREQUENCIES OF TYPE COURSES IN AMERICAN LITERATURE 
TITLES ELECTIVE REQUIRED TOTAL 
American Novel . 8 1 9 
American Drama 2 2 
American Fiction to 1900 2 2 
American Short Story 2 2 
Readings in American Novel 1 1 
American Novel in the 
Nineteenth Century 1 1 
Twentieth Century American 
1 . Novel 1 1 " Modern American Novel 1 1 
' . 
I American Biography 1 1 
> 
Modern Drama 1 1 
Twentieth Century Drama 1 1 
Twentieth Century American 
and European Drama 1 1 
American Poetry 1 ' 1 
American Poetry 1640-1900 1 1 
~erican Poetry Since 1900 1 1 
American Poetry in the 
" 
Nineteenth Century 1 1 
Modern American and British 
Poetry 1 1 
Twentieth Century American 
Poetry 1 1 
I~1odern American Poets 1 1 
Contemporary American and 
British Poetry 1 1 
Contemporary ~erican Poetry 1 1 
American Fiction t'rom 
1830-1900 1 1 
Am,erican Fiction and Drama 
Srnce 1900 . 1 1 
'Modern American Fiction 1 1 
(concluded on next page) 
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TABLE V-C Concluded 
TITLES ELECTIVE REQUIRED TOTAL 
•rwentieth Century .American 
Prose 1 1 I. American Humor and satire 1 1 
Total 36 1 37 
II 
TABLE VI 
The following series of tables (VIA-VIB) shows course 
offerings in composition and in specific . types of v~iting • 
. There is a separate table for journalism. · 
Courses in writing make up 13 per cent of the academic 
and professional English offerings. Of the 96 courses in 
composition, exclusive o~ journalis·m and specific types of' 
writing, 51 ar~ required. Freshman composition is off~red 
in 32 colleges, and 29 colleges give courses in advanced 
composition. 
Of the 66 courses given in specific types of writing, 
creative .writing has the . highest frequency with 16 offerings. 
The emphasis is on short-story and play writing. 
Thirty-three courses are given in journalism. This 
does not include instruction f'or specific college publica-
. tions. 
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TABLI!: VI-A 
FREQUENCIES OF COURSES IN COMPOSITION 
TITLES ELECTI VE REQUIRED 
English Composition 3 
Advaneed Composition 12 
Composition 2 
Freshman English 
Advanced Writing 3 
. -Freshman Composition 
·! Freshman Composition and 
Literature 1 
Composition and Rhetoric 1 
Intermediate Composition 2 
English · 
Advanced course in Writing 2 
Literary Composition 2 
Literature and Composition 
First Year English 
Composition and Literature 
English FUndamentals. 
Introduction to Composition 
and Literature 
Fundamentals or Composition 1 
Principles or Composition 1 
Intermediate Prose Composi-
tion 1 
Intermediate Writing 
Second Year Composition 1 
Continuation course in 
Composition 1 
Problems in Writing and 
Reading 
Writing 
Reading and· Writing 
Writing as an Art 
Reading ror Thought 
Writing, Literature and 
Speaking 
Techniques or Composition 
1 
1 
1 
1 
1 
14 
3 ,; 
6 
7 
1 
1 
3 
2 
2. 
1 
2 
2' 
1 
1 
1 
1 
1 
1 
(concluded on next page) 
-~-=- ------=---
TOTAL 
17 
15 
8 
7 
4 
3 
3 
3 
3 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
84 
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TABLE VI.~A Concluded 
TITLES ELECTIVE 
Techniques of English 
Composition 1 
Studies in Style and Form 1 
Literary Expression 1 
Daily Themes 1 
English Application o:f 
Thought Principles 
·writing Clinic 1 
Workshop in Writing 1 ' 
Special Problems in 
Writing 1 
Total 45 
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REgUIRED TOTAL 
1 
1 
1 
1 
1 1 
1 
1 
1 
51 96 
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TABLE VI-B 
FREQUENCIES OF TYPE COURSES IN WRITING 
TITLES ELECTIVE REQUIRED 
Creative Writing 16 
Playwriting 8 
Expository Writing 5 
Short Story Writing 3 
Short Story 2 
Report Writing 2 
Business English 2 
Imaginative Writing 2 
Advanced Expository Writing 1 
Exposition 1 
Advanced Exposition 1 
Description 1 
Tec~cal Writing 1 
Informative Writing 1 
Practice in Various Forms 
of Writing 1 
Verse Writing 1 
, · Verae Craft and Techn;tques 1 
Poetics 1 
Poetics .and Practic~ in 
Verse Writing 1 
Metaphor and the Nature of 
Poetry 1 
' Critical Writing 1 
Adv·anced Creative Writing 1 
Varied Forms ·of Writing 1 
Writing of Fiction 1 
Writing for Motion Pictures 1 
Narrative Writing 1 
Writing: Non-riction 1 
Introduction to Writing 
for Publication 1 
Advanced Playwriting 1 
Radio Writing 1 
Forms of Poetry 1 
Periodical Writing 1 
Total 66 
----- -------=---=---- ------= ~'=~~-"-"'-=~ 
II 
TOTAL 
16 
8 
5 
3 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 -
1 
66 
86 
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T.ABLE VI-C 
FREQUENCIES OF COURSES IN JOURNALISM 
TITLES ELECTIVE 
~-· Journal! sm 
~Int~oduction to Journalism 
''""'News Writing 
v News Editing 
News Writing and Reporting 
studies in Journalistic 
Writing 
Advanced Studies in 
Journalistic Writing 
Technical Journalism 
Contemporary Journalistic 
Writi ng 1 
Techniques of Journalism 
Copyreading 
Typography 
Feature Writing 
Feature and Editorial 
Writing 
Elementa of Journalism 
' Laboratory of School 
Journalism 
(vi/ Departmental and Feature 
Writing 
v 
Advanced Reporting 
Newspaper Make-up 
Principles of Journalism 
,_ , Journalistic Techniques 
Writing for the Newspaper 
Journalis.tic Writing v 
I . 
Total 
6 
3 
3 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
33 
REQUIRED 
~---= ---
TOTAL 
6 
3 
31 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
33 
87 
TABLE VII 
The following table indicates the frequencies of 
course offering~ in the English language. It includes 
English grammar. Fi~ty-five offerings, or 4 per cent of 
the academic and professional EI).gli.sh subjects, are· courses 
in the EngliSh language. 
The largest offering is in the history of the English 
language. Fourteen, or 29 per cent, or the s.chools in-
clude this instruction. 
Only seven courses called grammar are given. Many 
or the schools include this subject as a part of their 
course in composition. 
88 
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TABLE VIl 
FRE~UENCIES OF COURSES IN THE ENGLISH LANGUAGE 
TITLES ELECTIVE REgUIRED TOTAL 
His:tory of the English 
Language . 12 1 13 
English Language ~ 1 5 Old English -· 5 
Modern English 4 4 
English Grammar 3 3 
Advanced Grammar 2 2 
Old and Middle English 2 2 
Anglo-saxon 1 1 
Old English Language 1 1 
Old English Language and I I Literature 1 1 
Introduction to Old English 
Grammar 1 1 
Middle English 1 1 
Middle English Language and 
Literature 1 1 
Latin and Greek Element in 
English 1 l 
History of English Grammar 1 1 
1 History of Language 1 1 
Foundations of the English 
Language 1 1 
Phonetics 1 1 
Introduction to Linqui s.ti c 
Science 1 ! 1 
Principles of Historical 
Linquistics 1 1 
) ' Linquistic Geography 1 1 Introduc.tion to Linquistics 1 1 1 
American Language ' 1 1 1 
Modern English Usage 1 : 1 
Historical Development of ~-
English from Beginning to 
Present 1 1 
· Historical Introduction to 
Modern English 1 1 
Introduction to Semantics l j 1 
Language and Literature l /1 1 
Total 53 2 55 
----
=------:-=-==---- -=---- - --:::.... =-=-=--~-== - --
1- ----
90 
r 
TABLE VIII 
The following table indicates that of the 162 
academic courses in speech, 18 are required. Twelve per 
c·ent of the academic and professional English courses are 
speech offerings. Public Speaking is given by 26 of the 
48 schools. Essentials of Speaking is offered by 17 
colleges and universities. There is a great diversity 
of courses given. These include: radio speaking, oral 
interpretation of literature, and parliamentary procedure. 
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TABLE VIII 
FREQUENCIES. OF COURSES IN SPEECH 
· TITLES 
\ 
Publ.ic speaking 
Speech 
Advanced Public Speaking 
Fundamentals of Speech 
Oral Interpretation of 
Literature 
Voice and Diction 
Dramatic Interpretation 
Radio Speaking 
Discussion 
Introduction to Radio 
· Persuasion 
Speech Composition 
Principles of Speech 
Oral Interpretation 
Reading and Speaking 
Spoken English 
ELECTIVE 
20 
5. 
7 
5 
5 
4 
3 
3 
3 
2 
2 
2 
2 
2 
2 
1 
Introduction to Broadcasting 1 
Essentials of Radio 
Broadcasting 1 
Radio Workshop 1 
Advanced Radio Procedures 1 
Radio Dramatics 1 
Es.sentials of Public Speaking 1 
Fundamentals of Speaking 1 
Fundamentals of Speech 
Requirements 1 
General Course in Speech 1 
Basic Speech 1 
· Speech for the Theatre 1 
Speech Training 1 
Fundamentals·of Public 
speaking 1 
Fundamental Course in Speech 1 
Advanced Public Speech and 
Interpretation 
Speech (Platform) 
Speech (Conversational) 
REQUIRED 
6 
6 
1 
1 
1 
1 
1 
(continued on next page) 
TOTAL 
26 
11 
1 
6 
5 
5 
3 
3 
3 
2 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 ' 
1 
1 
1 
1 
1 
1 
1 
1 
1 
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TABLE VIII Continued 
TITLES 
Fundam_ental Course in 
speech 
ELECTIVE 
Speech Major survey 1 
Psychology of Speech and 
Communication 1 
History of Speech 1 
Persuasive Speech 1 
Voice Training L 
Training of the Speaking 
Voice 1 
' Choric Voice speaking 1 
Voice Science 1 
Voice and Speech Techniques 1 
Bible Reading 1 
, Oral Reading 1 
Advanced Oral Interpretation 1 
' Oral Reading of Poetry 1 
Speaking of Poetry 1 
O~al Interpretation of 
Shakespeare 1 
Oral Interpretation of 
Modern Drama. 1 
Oral Interpretation . of' 
Shakespearean Drama 1 
Oral Interpretation of 
1
• Children• s Literature 1 
Interpretative Speech 1 
~ixndamentals of Interpre-
tation 1 
Bas ic Principles of Inter-
pretation 1 
Advanced Public Speaking 
and In~erpretation 1 
Advanced Interpretation 
and Choral Reading 1 
Techniques of Oral Reading 1 
Art of Interpretation 1 
Debate 
Advanced Debate 
Debating 
1 
1 
1 
REQUIRED 
1 
(continued on next page} 
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TOTAL 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
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TABLE VIII Continued 
TITLES 
Di scussion and. Debate 
Extempore Speech 
Formal Discussion 
Argumentation and Debate 
Argumentation 
Group Di scussion 
Discussion Methods 
Debate and Discussion 
Discussion 
Public Speaking and 
Discussi on 
Parliamentary Law 
Parliamentary Procedure 
·ELECTIVE · 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
. Principles and Practices of 
Public Address 
American Public Address 
1 Forms of Public Address 
American Oratory 
Legal Argumentation 
Parliamentary Law and 
Addresses 
Introduction to Speech 
Correction 
speech Correction 
I n£ormational Speaking 
· Fundamentals of Oral 
Expression 
Creative Speech 
Group Work in Program 
Building 
Experimental Phonetics 
· Phonetics :t: or :B'orei gn . 
s tudents 
Platf'orm 
1 
1 
1 
1 
1 
1 
1 
1 
. 1 
1 
1 
1 
· 1 
1 
1 
1 Speech Improvement 
Scientif'ic Aspects o:f Speech 
Problems 1 
Extemporaneous Speaking 1 
Argumentation and Forms. 
o:t: Publ~c Address 1 
REQUIRED 
{concluded on next page} 
TOTAL 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 . 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
l. 
1 
1 
1 
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TABLE VIII Concluded 
T.LTLES 
Introduction to Speech 
Correction 
ELECTIVE 
Advanced speech Correction 
1 
1 
Total 144 
REQUIRl:!.J) 
18 
TOTAL 
1 
1 
162 
94 
I 
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TABLE IX 
The rollowing table shows that 68 theatre courses 
are offered. This represents 5 per cent or the academic 
and professional English courses given. Twenty-three or 
the schools studied offer theatre courses. The majority 
or them are in play production, in stagecraft, and in 
acting. 
Theatre courses are frequently classified as Speech 
and Dramatics. 
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TABLE IX 
FREQU~NOIES OF COURSES IN THE THEATRE 
TITLES ELECTIVE 
Play Production 
Stagecra:rt 
Acting 
Dramatics; 
Dramatic Production 
Advanced Play Production 
Acting and Directing 
History of' the Theatre 
Introduction to the Theatre 
Play .Reading 
12 
3 
3 
2 
2 
2 
. 2 
2 
2 
2 
Dramatlce :~:vl.or!rehop l 
Theatre Workshop l 
L1ttle Theatre Workshop 1 
~Dr~a Wo,rkshop 1 
Acting Techniques 1 
Art of' Sct1ng 1 
Techniques of' Act1ng 1 
Direct1ng and ,Acting 1 
Play Directing 1 
Stage Directing 1 i 
Theatre Practice and 
Directing l 
' Stage:. Theory and Practice 1 
Stage Design 1 
scene Designing and Lighting 1 
Costumes 1 
Fundamentals of' Movement f'or 
Acting .and Dancing 1 
Surv.ey of' the Dance 1 
Choreography 1 
survey of' the American Thea.trel 
Theatre History 1 
1 Introduction to the Theatre 1 
REQUIRED 
(concluded on next page) 
TOTAL 
12. 
3 
3 
2 
2 
2 
2 
2 
2 
2 
1 
l 
l 
l 
1 
l 
1 
1 
l 
1 
l 
l 
1 
1 
l 
1 
1 
1 
1 
1 
1 
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TABLE IX Concluded 
TITLES 
Plays, Playwrights, and 
Critics of Contemporary 
.American Theatre 
Theory and Practice in 
Special Forms o:f Dramatic 
Composition 
Introduction to Theatrical 
Production and Technical 
Methods 
Dramatic Theory and 
Practice 
ELECTIVE 
1 
1 
1 
1 
Fundamentals o:f Play Inter-
pretation and 'Direction 1 
Techniques o:f the Drama 1 
Fundamentals of Theatre 
Practice 1 
' Dramatic Interpretation 1 
Characterization: Play 
Practice 1 . 
Analysis of' Drama ti o Medium 1 
Fundamental Course: Drama 1 
Survey o:f the Drama 1 
Forms of' the Drama 1 
Theatre Arts 1 
Theatre Appreciation 1 
Total 68 
--- ---===='-"" 
97 
.- -.. 
REQUIRED TOTAL 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
6t3 
I 
I! 
II 
I 
.I 
II 
1: 
II 
TABLE X 
The following is the first of the frequency tables 
showing professional English courses. It shows that 
there are 21 courses offered in the teaching of reading. 
This represents 2 per cent of the academic and profession-
al English courses given. 
remedial reading. 
Seven of these courses are in 
One college offers professionalized courses in the 
reading of literature. These courses are: Applied 
Methods; English Literature(Anglo-Saxon to Tudor Period); 
II 
Applied Methods; English Literature(Puritan England to I 
the Romantic Period); and Applied Methods; English Litera- I 
ture (Romantic to the Present). I 
- -_ _;:_ -= =--
TABLE X 
FREQUENCIES OF COURSES IN THE TEACHING OF READING 
TITLES l!.'LECTIVE 
Remedial Reading 3 
Improvement or Reading 2 
Rea ding in Junior and 
Senior High school 1 
Reading and Study in 
secondary Schools 
Remedial Reading in Second-
ary Schools and Colleges 1 
Teaching of Reading and 
the Language Arts . 1 
Special Problems in the 
Teaching of Reading 1 
Developmental Reading in 
the Secondary School 
Remedial Reading in High 
School and College 1 
Improvement of Reading in 
the Secondary School 1 
Reading in the Secondary 
School 1 
Newer Practices in Reading 1 
WorkshOp in Reading 
Laboratory in Reading 
High School and College 
Clinic 
Applied Methods: English 
Literature (Anglo-saxon to 
Tudor Period) 
' Applied Methods: English 
Literature (Puritan England 
to Romantic) 
Applied Methods: English 
Literature: Romantic to 
Present 
Total 
1 
11 
1 
16 
REQUIRED 
1 
1 
1 
1 
1 
5 
TOTAL 
3 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
21 
99 
II 
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TABLE XI 
The following table shows the few courses offered in 
the teaching of writing. English Composition for Teachers 
and Gra.nnnar for Teachers in Junior High School are given 
at one college. One teachers college includes problems 
of composition in high school as part of its instruction 
in Advanced Composition. The three course offerings in 
the teaching of writing represent two-tenths of 1 per 
cent of the academic and professional English courses 
described in the catalogs of the 48 schools. 
I 
I 
II 
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TABLE XI 
FREQUENCIES OF COURSES IN THE TEACHING OF WRITING 
TITLES ELECTIVE 
Engl~sh Composition f'or 
•reachers 1 
English Grammar and Its 
Teaching 1 
Grammar and English 
Composition for Teachers 
in Junior High School 1 
Total 3 
Bost t.~r. lh;_y')rdty 
8·'"'1-·.J-:--. ~ .~ ?(" , ... tl.on 
Ll :; · 
REQUIRED 
101 
TOTAL 
1 
1 
1 
3 
,, 
I 
I 
II 
I' I 
TABLE XII 
The following table shows the limited number of 
courses in the teaching of speech. There are 18 courses 
as compared vdth 162 academic courses. Academic speech 
makes up 12 per cent of the academic and professional 
English courses. Professional speech courses are only 
2_per cent of the total. These professional courses are j1 
correction. Two of .the speech .offerings .are :required; 
one in speech improvement and one a laboratory course in 
speech. 
Some of the offerings called Teacr~ng of English 
include instruction in the teaching of speech. A liberal 
arts college gives a course called Teachers' Course that 
includes practice teaching in speech. 
------=-- - -== - - ---=- ~-~--
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TABLE .XII 
FREQUENCIES OF COURSES IN THE T~CHING OF SPEAKING 
TITLES ELECTIVE 
Improvement of Speech in 
Secondary School 2 
Speech Correction Methods 3 _ 
Speech for Teachers 1 
Improvement of Speech in 
Public Schools 1 
Teaching of Speech 1 
speech for the Classroom 
Teacher 1 
Speech Science . 1 
Diagnostic Hearing Teats 1 
Teachers Course 1 
Classroom Techniques or 
speech Correction 1 
Laboratory in :&-peach 
speech-Major Survey 1 
Speech Reading and Auditory 
Training · 1 
Classroom Teaching of 
Speech Correction 1 
Total 16 
REQUIRED 
1 
1 
2 
TOTAL 
3 
3 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
l 
1 
18 
103 
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TABLE XIII 
·The following table shows the few course offerings 
in the teaching of English. Fifteen courses, or 1 per 
cent of the total academic and professional English 
courses given at the colleges and universities, are in the 
teaching of English. Seven of these are offered at 
universities; five at liberal arts colleges; and three at 
teachers colleges. Some of the colleges, without offer-
ings in the teaching of English, give courses in the 
teaching of languages, in the teaching of science, and in 
the teaching of social studies. 
Frequently courses in the teaching of English are 
classified as academic in both liberal arts and teachers 
colleges. One catalog states that the courses are given 
after the students have had practice teaching. This 
course is called Problems in the Teaching of Engli.sh. 
104 
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TABLE XIII 
lt,REQ.UE!NCIES OF COURSES IN THE 'l1EACHING OF ENGLISH 
TITLES ELECTIVE 
Teaching of English in 
Secondary Schools 2 
Teaching of English in 
the Secondary School 2 
Teaching of English 1 
Improvement in the In-
struction of English: 
Oral and Written 1 
Improvement in the In-
struction of English: 
Reading and Literature 1 
Materials and Methods of 
Teaching English 1 
1 Teaching of the Language 
Arts 1 
Problems in the Teaching 
of High School English 
Methods of Teaching English 1 
Teaching English in second-
ary Schqols 1 
Problems in the Teaching of 
English ' 
Total 11 
REQUIRED 
1 
1 
1 
1 
4 
TOTAL 
3 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
15 
105 
TABLE XIV 
The following table indicates the 44 courses in 
observation and student teaching with 18 required. 
Thirty-six of the 48 schools studied have some type of 
practice teaching. Some schools offer separate courses 
in observation; others combine observation and practice 
teaching. Twenty-two of the course offerings state that 
they are for seniors, four for juniors, and one for either 
juniors and seniors. It is difficult to determine from 
the catalog descriptions the actual number of semester 
hours required, since there is no uniformity in reporting 
the data. Some are given in clock hours, quarter hours, 
terms, or semesters. In a few cases no time is indicated. 
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TABLE XIV 
FREQUENCIES OF. COURSE OFFERINGS IN OBSERVATION 
AND STUDENT TEACHI NG 
TITLES ELECTI VE 
Practi ce ·Te.aching 
supervi ~ed Teaching 
Ob servation and Practice 
Teaching· _ 
Stuc;lent Teaching 
supervised Teaching in 
· High School English 
6 
5 
1 
___supervised Teacher Training 
Practice of Teaching 
Practi cal Work in Teaching 
~pinciple~ of Education 
Observation and D:f_rected 
Teaching i~ Secondary School~ 
Obse::r;-vation and Practice 
.Teaching secondary Schools 1 
Practi ce Teaching and 
Secondary Methods· 
pir~cted ' Observ~tion in 
Secondary School s 
2 
1 
1 
1 
1 
student ~eaching in 
~ Secondar y Schools 
Ob$e~ation and Student 
Teaching 
Observation -of Teaching i n 
secondary Schools 
·· . -Observation-
Preliminary Participation 
in Teaching 
Responsi ble student Teaching 
Supervised Teaching in 
Training School 
Supervised Teaching in 
Publi c schools 
Supe~ised Practice Teach-
i ng in Public Schools 
F~eshman Observation 
Teaching Participation 
1 
1 
1 
1 
1 
REQUIRED 
3 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
(concluded on next page) 
TO'rAL 
9 
7 
2 
2 
1 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
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TABLE: XIV Concluded 
TITLES. ELECTIVE 
Practical Teacher Training 
Education Curriculum: 
Methods' and Observation in 
Secondary School 1 
./ ' supervised Student Teaching 
Total 26 
REQUIRED 
1 
1 
18 
TOTAL 
1 
1 
1 
44 
108 
3 
1: 
I 
'I h 
I 
I 
I 
I 
I 
TABLE XV 
The following table shows the total frequencies and 
percentages of academic and professional English courses 
in the 48 schools used in the study. Of the 1,389 courses 
offered, 92 per cent are academic and 8 per cent are 
professional. Supporting subjects are not included in 
this tabulation. 
Thirty-five per cent of the academic offerings are 
in English literature. The highest percentage of pro-
fessional offerings is in student teaching. 
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TABLE XV 
TOTAL FREQUENCIES AND PERCENTAGES OF COURSES 
IN ACADEMIC AND IN PROFESSIONAL ENGLISH 
SUBJECTS ELECTIVE REgUIRED TOTAL PER CENT 
ACADErUC 
English Literature 441 52 - 493 35 
Writing 144 51 195 13 
Speech 144 ltl 162 12 
American Literature 9d 13 111 '9 
World Literature 93 - 3 96 6 
Theatre 68 6d 5 
English Drama 64 1 65 5 
English Language 53 2 55 4 
Bible 43 43 3 
Total 114ts 140 1288 92 
PROFESSIONAL 
Student Teaching 26 18 44 3 
Teaching of Reading 16 5 21 2 
Teaching of Speaking 16 2 1tl 2 
Teaching of English 11 
-4 15 1 
Teaching o1' Writing 3 3 u.2 
•reaching of Li s:tening 0 
Total 72 29 101 tj 
TOTALS 1220 169 1389 100 
c=~--- - --- ____.. -- ----~ 
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TABLE XVI 
The following table is the first of the frequency 
tables showing courses in supporting subjects. It shows 
that 63 courses are offered in general _methods with l4 
required. Thirty-nine of the 48 schools offer some type 
of course in principles and methods of education. These 
courses are listed as P~ychology and Education, Teacher 
Education, or Education. Many of these offerings also 
give instruction in the teaching of English. 
111 
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TABLE XVI 
FREQUENCIES Oli' COURSES IN GEN~RAL METHODS 
OF EDUCATION 
TITLES ELECTIVE 
PrinciplLes o.f Secondary 
Education 10 
(v~ Secondary Education 6 
'I ·principles o.f Teaching 2 
c ~ . Principles and Methods of 
Secondary Education 3 
v1 Principles of Education 3 Methods. in Secondary 
Education · 2 
Methods o.f Secondary 
Teaching 1 
Methoda 2 
('/ ) Methods o!' Teaching in 
Secondary Schools 2 
{ vJ General Methods of Teaching 
in Secondary Schools 1 
Principles o.f Teaching in 
secondary Schools 1 
Introduction to Teaching l 
k General Methods 1 
Problem in Secondary 
Education 1 
Principles of Teaching 
secondary Schools 1 
v Principles and Methods of 
Teaching 
Principles of American 
Secondary Education 1 
Principles and Problems of 
Teaching Secondary Schools 
v Nethods and Materials of 
Instruction 1 
Progressive Methods of 
Teaching in s econdary Schoolsl 
Secondary Methods and 
·Procedures 
1 \ Principles and Problems of 
Education 
REQUIRED 
2 
1 
3 
1 
1 
1 
1 
1 
1 
{concluded on next page) 
I 
TOTAL 
12 
7 
5 
4 
3 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
112 
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TABLE XVI Concluded 
TITLES ELECTIVE REQUIRED 
v " Secondary Education: 
Methods and Materials 
Unitary Methods 1 
Unit Method in the Secondary 
S~o~ 1 
/ Principles and Practices 
or Teaching in Secondary 
, Schools 1 
./ Principles and Techniques 
or High-School Teaching 1 
,. Theory or Teaching 1 
Cv\ Methods or Teaching 1 
General Methodology 
Fundamentals or Secondary 
Education 1 
,' Principles and Practices 
.I in Secondary Education 1 
:/ Teaching Methods in 
Secondary Schools 1 
Total 49 
I' 
I 
I 
1 
1 
14 
==~===== --===--
TOTAL 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
63 
113 
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TABLE XVII 
The following table indicates the course offerings 
in educational psychology, including child psycholog~, 
which is frequently classified as an academic course. 
Of the 118 offerings, 18 are required. Eight course ·· 
titles specifically indicate that they are courses in 
psychology for the adolescent. These offerings are 
given by 21, or less than one-half of the 48 schools. 
Some colleges and universities give two or more courses. 
- -= -=---
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TABLE XVII 
FREQUENCI ES OF COURSES IN EDUCATIONAL PSYCHOLOGY 
TI TLES ELECTIVE 
/ ' Educational Psychology 26 
v Psych ology or Adolescence 13 
~ Child Psychology 11 
v Psychology of Learning 7 
Lv l Psychology or Childhood and 
Adolescence 3 
v i Psychology of Childhood 3 
~ Child Development 3 
Child study 2 
( \ I A.dvanced Child study 2 
v Child Growth and Development ~ 
~ Child Psychology and 
Development 2 
v Psychology of Education 2 
Youth and Social Change 2 
Principles or Learning in 
Secondary Schools 1 
Psychology Applied 1 
v Adolescent Psychology 1 
Gui dance in Childhood and 
Adolescence 1 
Introduction to Educational 
Psychology 
Learning Motivation 1 
Advanced Educational 
Psychology 1 
Child Development and 
Behavior 1 
Child Development and 
GUidance in Child Psychology 1 
Mental Hygiene and Guidance 
o£ Adolescence 1 
Psychology or Child 
Development 1 
Psychology: · General and 
Developmental 1 
Introduction to Child 
Psychology 1 
Psychology or the Learning 
and teaching Methods 1 
REQUIRED 
8 
·1 
3 
1 
1 
1 
1 
(concluded on next page) 
TOTAL 
34 
14 
11 
10 
3 
3 
. 3 
2 
2 
2 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
11.5 
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TABLE XVII Concluded 
TITLES ELECTIVE REgUIRED TOTAL 
Psychology of' the Learning 
Process 1 1 
Survey of' Educational 
Psychology 11 1 
Mental Hygiene in the 
-r. Classro.om 1 1 
v 
Survey of Genetic 
Psychology 1 1 
... secondary Education: Learn-
f". r ing and the Adolescent 1 1 1 
Child and Adolescent 
.~ ·Psychology ' 1 1 Development in Childhood 
and Adolescence 1 1 
I 
Development of Personality 
.. 
" :" . in Infancy and Childhood 1 1 
. :'J. Psychology of the Excep-
tional Child 1 1 
.Child in the Modern Society 1 1 
~ . Educational Growth and 
'· 
Development of Adolescence 1 1 
Total 100 lB llB 
I. 
li 
II 
I' 
II 
I 
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TABLE XVIII 
The follo\rlng table shows that 42 electives and 6 
required courses are offered in educational tests and 
measurements. Thir.ty-six, or 75 per cent, of the 48 
schools offer courses in tests and measurements. Many 
of these offerings are classified as academic courses in 
psychology, or as psychology and education. 
~.- ---
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TABLE XVIII 
FREQUENCIES OF COURSES IN EDUCATIONAL 
TESTS AND MEASUREMEN~·s 
'riTLES ELECTIVE 
Tests and Measurements 6 
, Educational Tests and 
.Measurements 5 
Educational Measurements , 5 
M~asurement or Intelligence 3 
·.' Psychological Tests and 
-- Measurements 3 -
, Clinical Tests and 
Measure:s 2 
, Mental Tests and Mea.sure-
ments 2 
Psychological Testing 2 
Psychological Tests 1 
Principles of Psychological 
Measurement 1 
Educational Statistics 1 
Individual Differences and 
Their Measurement 1 
Fundamentals or Measurement 1 
Educational Testing 1 
Educational Measurement 
and Evaluation 1 
Tests and Measurements 
' Applied to Psychological 
and Educational Problems 1 
Mental Measurements 1 
Elements of Statistics 1 
Measurement in Education 1 
'· Measurement in secondary 
Schools 1 
. t• Measurement and Statistical 
Methods in Psychology 1 . 
Tests and Measurements ror 
the Classroom Teacher 1 
Total 42 
REQUIRED 
6 
2 
3 
1 
TOTAL 
8 
8 
6 
3 
3 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
l 
1 
1 
1 
48 
118 
I 
I 
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TABLE XIX 
The ~ollowing table shows that 26 courses are o~~ered 
in the use o~ audio-visual aids. Only 14 colleges and 
universities give instruction in the subject. One school 
requires as a pre~equisite a course in psychology: General 
and Developmental; and Educational Psychology. Some o~ 
the general methods and the teaching o~ English courses 
o~~er instruction in audio-visual aids. 
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TABLE XIX 
FR&tUENCI'Es OF COURSES IN THE USE OF AUDIO-VISUAL AIDS" 
TITLES ELECTIVE 
&udi o-Visual A1 ds to 
I nstruction 
Audio-Aida in Education 
Audio-Visual Methods in 
'I'eaching 
Language of Visual .Arts 
Educa:.tional Uses' of Audio-
Vis.ual Aids; 
History of the Moving 
Picture 
Use of Audio-Visual Aids 
Administration of Motion 
Picture Department and 
Audio-Visual Aids 
Use of Audio-Visual Aida 
i n Educa.ti on 
Use of Audio-Aids in 
Teaching 
Audio-Visual Education in 
Elementary and Secondary 
Schools 
Audio-Visual Aids, 
Audio-Visual Education 
Laboratory in Motion Picture 
and Visual Aids 
Methods in Using Motion 
Pictures and Visual Aids 
Administration of Audio-
Visual Aids 
Management of Audio-Visual 
A1 ds Department 
Preparation of Photographic 
Materials for Visual Educa~ 
tion 
Production of Audio-Visual 
.Aida in School 
Laboratory Work in Audio-
Visual Aida 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
Use of Audio-Visual Ma.terials 
and Cammundty Resources 1 
REQUIRED 
f 
(concluded on next page) 
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TOTAL 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
l. 
1 
1 
1 
120·. 
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TABLE XIX Concluded 
TITLES ELECTIVE 
Demonstration Techniques 1 
Audio-Visual Aida in Educa-
tion 1 
Audio-Visual Aids; Workshop 1 
Seminar in Audio-Visual Aids 1 
Total 26 
REQUIRED TOTALS 
. 1 
1 
1 
1 
26 
121 
TABLE XX 
The following table indicates the few courses in 
library, exclusive of courses in a School of Library 
Science. Offerings in children's literature are included 
because many schools list them with the library offerings. 
Some are classified as English, Education; and one school 
. . . 
includes the subject in its course in child psychology. 
Another school offers it aa part of ' its course in composi-
tion. 
Six of the library courses are given at one liberal 
arts college and five at one teachers college. One univer-
1 
sity includes elementary library methods in a course in 
11 occupational therapy. 
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TABLE XX 
FREQUENCIES OF COURSES IN LIBRARY 
TI TLES ELECTIVE 
C~ldren's Literature 13 
Books for the Junior High 
Library ·'/<--
·, Use of the Library in 
Secondary Schools 
School Library Techniques 
Library Science 1 
Library in the Public 
School 1 
v'use of the Library - 1 
'·'Bibliography and Reference 1 
Use of Books and Library 
:f.fa.terial a 1 
Me t hods of Teaching the Use 
of Books and Libraries 1 
Literature for Young People 1 
Reading Interests of 
Adolescents 1 
Administration of the 
Library 1 
v Reference I 1 
Elementary Library Methods 1 
Organi ~a ti on and Admini stra-
ti on of School Libraries 1 
Total 25 
--
I 
REQUIRED 
1 
1 
1 
3 
TOTAL 
13 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
28 
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CHAPTER IV 
Stmn~RY AND CONCLUSIONS 
In this study of the undergraduate offerings in New 
England colleges ~d universities for potential _teachers of 
secondary English, an attempt was made to evaluate prepara-
tion on the basis of recommendations of leaders in the field. 
LIMITATIONS: 
The thesis is limited to catalog analysis for descrip-
tions of offerings in aoademic and professional English 
subjects, and five supporting subjects: Principles and 
Methods of Education, Educational Psychology, Educational 
1 Tests and Measurements, Audio-Visual Aids, and Library. 
·I 
It is also limited in its classification of course offerings, 
1 since many of the terms used such as: "recreat~onal reading," 
11 world literature, 11 and "essentials of speaking, 11 had to be 
interpreted by the ?~iter. _ 
SUMMA:RY OF RESULTS : 
Of the 48 schools selected for the study, 29 (60 per 
cent) are liberal arts colleges, 13 (27 per cent) are 
universities, and 6 (13 per cent) are teachers colleges. 
These institutions are located: 
124 
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States Liberal Arts Universities Teachers 
Colleges 
Massachusetts 16 4 2 
Connecticut 4 3 1 
New Hampshire 3 1 2 
Vermont 3 2 0 
Rhode Island 1 2 1 
Mai:rle 2 1 0 
Total 29 13 6 · 
.; 1 
• I /V 
Twenty-two are co-educational schools; fi.fteen, colleges 
.... / 
/ 
for women, and eleven, colleges for men. 
According to the college catal ogs only one school1( 
states in full its iiobjective s 11 for the training of teachers 
in English. 
liThe s tudent who prepares to teach English is 
urged to seek broad and varied training through-
out his university years. Because of the vast 
scope of literary subject matter and the varied 
problems that arise in teaching composition and 
literature, every thing he does and thinks will 
be of importance to him as a teacher ... .. 
English studies. In his English s·tudies: the students 
should keep bei'ore him the following objectives: 
1. Understanding and appreciation of literature 
and the ability to cri t icize it. 
2. General knowledge of English literature. 
3· Special knowle.dge o.f three of the f'ollowing, 
one of which may be pursued through independent 
study:: 
!7 University of Connecticut Bulletin, April 1~50, P• o7. 1 
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a) Shakespear¢ 
b) American Literature . 
e) Nineteenth~eentury English 
Literature : 
d) Contemporary literature 1 
Understanding of the development and special 
characteristics of the English language 
Thorough knowledge of modern English grammar. 
The ability to write correctly and interest-
ingly. 
{Prospective English teachers are advised 
to complete all the required composition 
courses even if excused from the require-
ment because of proficiency.) 
The ability to speak correctly and effectively. 
The ability to read aloud correctly and 
effectively. 
The ability to aid others in forming correct 
habits in reading, writing, and speaking." 
An analysis of the catalogs of 4B schools show the 
following distribution of course offerings in academic 
1· English, professional, and selected supporting subjects: 
Subjects Elective Required Total Per Gent 
Academic English 114ti 14U 12i;ti 77 
ProfessionaL_English 72 29 lUl 6 
Non-English 
(Supporting 242 41 283 17 
Subjects) 
Total 1462 210 1672 lOU 
Of the 1,672 courses given, 77 per cent are academic English, 
6 per cent are professional, and 17 per cent are non-English, 
. \ . 
or supporting subjects. 
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The number and percentage of academic and professional 
English courses, excluding non-English offerings are: 
---- -- · ·- ·--- ··· 
Subjects Elective Required Total Per Cent 
Academic English 1148 140 1288 92 
Professional English 72 29 101 8 
"-"'""-~----
Total 1220 169 1389 100 
The selection of course subjects is based on areas 
listed in the language arts program of the National Council 
of Teachers of English: Reading, Writing, Speaking, and 
Listening. The academic English-courses used in the pre-
sent study include: 
English Language 
English Literature 
American Literature 
English Drama ·. 
Bible 
World Literature 
Writing 
Speech 
Theatre 
Professional English courses are: 
Teaching of Reading 
Teaching of Writing 
Teaching of Speaking 
Teaching of English 
Student Teaching 
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Other pro:fessional courses are those most :frequently 
included in recommendations o:r -leaders in the :field who 
consider them supporting subjects: 
General Methods of Education: Principles 
Educational Psychology: Child and Adolescent Psychology 
Educational Tests and Measurements 
· Audio-Visual Aids 
Library; Children's Literature 
The minimum academic requirement :for English major 
varies widely in the 48 colleges studied. Semester hour 
requirements range :from three to forty-eight, with the high-
as~ .f-requency between twenty- one and twenty-eight . (See 
pages · 4.5; ·53 ). 
One foreign language is required for degree credit in 
, twenty-five (52 per cent) of the schools, distributed as 
.follows: 
Foreign Languages Liberal Universities Teachers 
Arts College 
One 17 6 1 
Two 1 0 0 
None 11 7 5 
Total 29 13 6 
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ACADEMIC ENGLISH: 
The subject matter of'fered within specific areas in-
dicates a wide diversity with much emphasis on historical 
periods. or the 493 course off'erings in English literature~ 
127 (25 per cent) are period courses. Catalog descriptions 
say little about courses aimed at developing appreciations 
and understandings. such s.tatements as the fol lowing are 
s.eldom round: 
'
1Thi s course offers the atudent an y 
approach to the app,re ci ati on of literature • 11 
or 
. 
"This course is designed to make poetry more 
accessible and more pleasurable • ••• uy _ 
That man should be studied ~n relation to the time in 
which·he lives is recogni~ed by few colleges. Of the 127 
courses in the "great figure group 11 ~ 17 are about people and 
their influence on contemporary life. One college catalog 
states: 
" ••• • Litel."ature is also a record of' mankind 
and the bes.t s t udy of man and society should 
enable the student better to comprehend the 
world • • ••• 11J/ 
Courses in composition~ exclusive of specific types of 
writing~ make up 13 pel" cent of academic and ·profe s.sional 
y Teachers .. .. college of Connecticut Catalog~ 1950-1951~ P• 
-
y Bennington College Bulletin~ 1950-1 '151 ~ P• 46. 
21 §.h Joseph College l3ulletin~ 1950-1'151, P • 25. 
--- -- -
- =-
72. 
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English subjects. Sixty-seven per cent of the colleges 
offer Freshman Composition, and sixty 'per cent Advanced 
Composition. Creative writing has the highest frequency 
. / 
with sixteen offerings. WJ.a.I?.Y of these courses are in 
short-st ory and play writing. 
English grammar as a specific course is rarely mentioned. 
Instruction in this subject is usuallyoffered in composi-
tion. Only 14 (29 per cent) of the schools give a course 
in the English Language. 
Twenty-six (54 per cent) of the colleges offer a course 
in public s peaking; very little is offered in the teaching 
of speech. Only two per cent of the academic and profession-
al English courses are preparatory courses in the teaching 
of the subject~ . 
Theatre courses are given in 23 (48 p~r cent) of the 
schools. The majority are: play production, stagecraft, 
acting. 
PROFESSIONAL ENGLISH: 
Four hundred and ninety-three courses are offered 
in reading, and 21 in the teaching of the· s.ubject. or the 
academic and professional English offerings two per cent 
is in the teaching of reading; a third of these courses are 
remedial. One college gives courses in professionalized 
reading, called .. App~ied Methods. 
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Likewise, there are many academic courses in writing, 
but just three in the _teaching o~ writing. 
given by two colleges. 
These are 
Eighteen courses in the teaching of speech are offered 
in contrast to 162 academic courses. Many courses in the 
Teaching of English include speech instruction. College 
catalogs of the 48 schools indicate no offerings in the 
teaching of lis.tening. 
TEACHING OF ENGLISH: 
-
The potential teacher of English is of~ered subject _ 
matter but few courses in the teaching of it. Fifteen 
courses (l per cent) of the total academic and professional 
offerings are in the Teaching of English. Seven of these 
are given at universities, five at liberal arts colleges, 
and three at teachers colleges. Other schools frequently 
have courses in the Teaching of Science, in ~he Teaching of 
Social Studies, and in the Teac~ing of Latin. 
none in the Teaching of English. 
They offer 
STUDENT TEACHING: 
Thirty-six of the 48 schools offer some type of 
practice te.aching. Tvrenty-two df them indicate that the 
course is open to ~eniors, four to juniors, and one to 
juniors or seniors. Sixty per cent of the colleges include 
supervised teaching with the assistance of nearby public 
schools. 
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OTHER PROFESSIONAL: 
Thirty-nine schools offer one or more of the 63 
courses in principles and methods of education. Seventy-
five per cent give courses in educational tests and 
measurements. Frequently these are classified as psycho-
logy and education. 
Of the 118 course offerings in. educational psychology, 
eight course titles . specifically .indi<?ate that they are 
courses in psychology for ado~e~cents • The.se courses are 
listed with educational P-!3-YChology offerings becaus~ many 
school catalogs include them in_ this classification. 
Twenty-six courses in audio-visual aids are given at 
14 colleges and universities. Some of the courses in the 
Teaching of English include instruction in the use of 
audio-visual aids. 
Courses in literature for children and adolescents 
are listed with library offerings, since mos.t of the schools 
place them in this catagory. Of the 28 library courses 
offered, 16 are in literature for children and adolescents. 
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The percentages of total offerings in academic 
English, professional English, and other professional 
courses are: 
Courses Per Cent Totals 
Academic English · 
English Literature ) 29 
Writing 12 
Speech · 10 
American Literature 7 
World Literature , 6 
Theatre · tt English Drama , English Language 3 Bible 2 
77 
Professional English 
Student Teacbi~ 
Teaching of Eng · sh i 
Teaching of Reading 1 
Teaching of Speaking 1 
Teaching of Writing 0 
Teaching of Listening 0 
6 
Other Professional 
Educational Psychology 7 
General Methods 4 
Educational Tests and 
- Measurements 3 
Library 2 
Audio-Visual Aids 1 
17 
Total 100 100 
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RESULTS: 
The £indings of this study show the following number 
of schools and percentages of course of£erings in subjects 
. 1} 
recommended by the National Council o£ Teachers of English: -
Subjects Number Per Cent 
Shakespeare ~d the Drama tt~ 100 Poetry 100 
Survey of American Literature 39 81 
survey o£ English Literature 37 7_7. 
Freshman Composition 32 67 
Advanced Composition . 29 60 
Supervised Teaching 29 60 
Public Speaking · 26 
·at Prose . Fiction 21 
Essentials of Speaking 17 35 
Recreational Reading 15 31 
Contemporary Literature i~ 31 History of the English Language 29 
Methods of Teaching Work-Type 
25 Literature 12 
Oral Reading 10 21 
World Literature 9 19 
Essay 7 15 
This study of course of£erings in New England univer-
sities and colleges finds that in only two o£ the subjects 
recommended by the National Council .of Teachers of English 
do the schools fully meet the recommendations. Every 
institution offers at least one course in Shakespeare and 
in poetry. Over 75 per cent of the colleges meet the 
recommendation in American and English survey courses. 
Y Hatfield·, op. cit., p. 319-321. 
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Four other courses; Freshman Composition, Advanced Composi-
tion, Public Speaking, and Supervised Teaching are offered 
by more than 50 per cent of the schools. The History of 
the English La~guage is give~ by 29 per cent of the institu-
tions. Essay, Oral Reading, and World Literature are 
offered by less than 25 per cent of the colleges. 
CONCLUSIONS: 
On the basis of recommendations and actual course 
offerings, New England falls short .. of meeting in full the 
recommendations of' the National Council of Teachers of 
English in the following .areas: 
Academic English 
World Literature; Contemporary: Essay 
Oral Reading 
Composition 
History of' the Language: Grammar 
Speech Improvement 
Professional English 
Teaching of English 
Teaching of Reading 
Teaching of' Writing 
Teaching of Speech 
Other Professional 
Adolescent Psychology 
Literature for Adolescents 
Many leaders in the field also recommend that poten-
tial teachers of English have training in a foreign language, 
in listening skills, and in the use of audio-visual aids and 
the library. On the basis of these recommendations, this 
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study would indicate lack or required courses in roreign 
languages. and insurricient or.rerings in audio-visual aids 
and the library. 
CERTIFICATION: 
Apparently a relationship exists between teacher pre-
paration and certirication in the New England colleges 
studied. It may account for requirements for English 
majors, since certification regul~tic:ms . .specify a derinite 
number of hours for a teaching major. Stud.ent teaching 
may be affected by certification. Thirty-six of the 48 
schools offer some type or program. However, many of the 
colleges in the one state which has no certification regu-
lations for l?econdary-school teachers meet other state 
requirements. 
Because there are no specific certification rules for 
the teaching of Englirul, it is difficult to determine de-
finitely to what extent certification affects the findings 
of this regional study. Many of the college: (\atalogs in-
dicate that schools plan their offerings around certifica-
tion requirements. 
This study of the preparation of potential teachers 
in 48 New England colleges shows that the training is in-
ada quate in meet~ng the recommendations of leaders in the 
field of English. 
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RECOMMENDATIONS FOR FURTHER STUDIES: 
l~ A study of the electives offered potential 
teachers of Eng~ish in New England colleges 
2. A job analysis of the teaching and activities 
of secondary-school teachers of English in 
New England 
3. A surve¥ of the opinions of teachers of English 
in serv~ce regarding the strengths and 
weaknesses of their preparation 
-=== 
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-A. 
Copy of 
FORM LETTER SENT TO REGISTRAR 
Regis.trar 
College 
City, State 
Dear Sir: 
1640 Cambridge street 
Cambridge 38, Massachusetts 
December 14, 1950 
Because you are_ vitally interested in the professional 
preparation of teachers, I am taking the liberty of asking 
your help with a thesis in that area which I am doing under 
the direction of Dr. M. Agnella Gunn, Associate Professor of 
Education at Boston University. 
I am interested in knowing the number of Senior students 
now preparing to become teachers of Engliah in grades 9-12. 
Will you please indicate this information in the spaces pro-
vided at the end of this letter? 
You will find enclosed a self-addressed stamped envelope 
for your convenience. If it would be helpful, I shall gladly 
send you the results of my study. 
Yours very truly, 
Evelyn R. Robinson 
Enc. 
---------------------~----------------------------------------
Name of College 
Number of seniors ~ 
preparing to teach 
English in High Schools 
.. 
B. 
Registrar 
Col lege 
Ci t y, State 
Dear Sir: 
Copy of 
FOLLOW-UP LETTER 
1640 Crunbridge Street 
Cambridge 3ti 1 Massachusetts 
April 10, 1951 
Undoubtedly you and your staff receive many requests for 
i nf ormation during the year. · May I add one more? Under the 
directi on of Dr. M. Agnella Gunn, Associate Pro.fessor of 
Education at Boston University, I am writing a thesis .for 
which I should like to know the nmnber of s:tudents now pre-
paring to become teachers of English in grades 9-12. I would 
appreciate it very much, if you would indicate the number of 
s t udents in the space provided a~ the end of this letter. 
I am enclosing a . self-addressed stamped envelope for your 
convenience. If you would be interested, I shall gladly send 
you the results or my study. 
Yours very truly, 
Evelyn R. Robinson 
Enc . 
--------------------------------------------------------------
Name of Coll ege 
Number o:r seniors· 
preparing to teach Engl ish in High Schools: ______________________________________ __ 
• 
c. 
Name 
Position 
Copy of 
FORM LETTER REQUESTING 
CERTIFICATION DATA 
state Department of Education 
City, state 
Dear Sir:: 
1640 Cambridge Street 
Cambridge ){j, Massachusetts 
February 1, 1951 
Will you please send me a copy of the teacher certification 
bill for the state of 
--------· I am planning to use 
this material in preparing a thesis under the direction of Dr. 
M. Agnella Gunn, Associate Professor or Education a.t Boston 
University. 
Yours very truly, 
·~ 
• 
-, __ ....
Copy of' 
FORM LETTl!.R ASKING li'OR COLLEGE CATALOGS 
Registrar 
College 
City, State 
Dear Sir: 
1640 Cambridge Street 
Cambridge 3d, Massachusetts 
Date 
Thank you f'or your very prompt reply to an earlier letter 
a2king for the number of seniors preparing to teach English 
in High schools. 
Would you be kind enough to help me further by sending me 
a copy of your latest catalog? 
YoUrs very truly, 
Evelyn R. Robinson 
E. 
NEW ENGLAND COLLEGES AND UNIVERSITIES USED IN THIS STUDY 
INSTITUTION 
Albertus Magnus College 
Atlantic Union 
Amherst College 
American International College 
Bates College 
Bennington Colleg·e 
Boston University: 
College or Liberal Arts 
Boston University: 
School or Education 
Bowdoin College 
Bridgewater State Teachers 
Colle·ge 
Brown University 
Clark University 
College of Our Lady of the Elms 
Connecticut College 
Dartmouth College 
Eastern Na~arene College 
Emmanuel College 
Jackson College 
Keene Teachers College 
Middlebury College 
Mount Holyoke 
Mount St. Mary 
Northeastern University 
Norwich University 
Plymo~th Teachers College 
Providence College 
Radcliffe College 
Regis . College 
Rhode Island College or 
Education 
Rhode Island State College see 
University or Rhode Island 
St. Anselm's College 
St. Joseph College 
St • . Michael's College 
Simmons College 
smith College 
Springfield College 
LOCATION 
New Haven, Connecticut 
South Lancaster, 
Massachusetts 
Amherst, Massachusetts 
Springfield, Massachusetts 
LeWis ton, Maine 
Bennington, Vermont 
Boston, Massachusetts 
Boston, Massachusetts 
Brunswick, Maine 
Bridgewater, Massachusetts 
Providence, Rhode Island 
Worcester, Massachusetts / 
Chicopee, Massachusetts 
New London, Connecticut 
Hanover, New Hampshire 
Quincy, Massachusetts 
Boston, Massachusetts 
Medford, Massachusetts 
Keene, New Hampshire 
Middlebury, Vermont 
- ~outh Hadley, · 
Massachusetts 
Hooksett, New Hampshire 
Boston, Massachusetts 
Northrield, Vermont 
Plymouth, New Hampshire 
Providence, Rhode Island 
Cambridge, Massachusetts 
Weston, Massachusetts 
Providence, Rhode Island 
Kingston, Rhode Island 
Manchester, New Hampshire 
West Hart.ford, Connecticut 
Winooski Park, Vermont 
Boston, Massachusetts 
Northampton, Massachusetts 
Springfield, Massachusetts 
Teachers College of Connecticut 
Trinity College 
Tufts College and Jackson 
University of Connecticut 
University of' Maine 
University of Massachusetts 
University of New Hampshire 
University of Rhode Island 
University of Vermont and 
State Agricultural College 
Wellesley College 
Wesleyan University 
Wheaton College 
Worcester State Teachers College 
Yale University 
r \ J 
New Britain, Connecticut 
Hartford, Connecticut 
Medford, Massachusetts 
Storrs, Connecticut 
Orono, Maine 
Amherst, Massachusetts 
Durham, New Hampshire 
Kingston, Rhode Island 
Burlington, Vermont 
Wellesley, Massachusetts 
Middletown, Connecticut 
Norton, Massachusetts 
Worcester, Massachusetts 
New Haven, Connecticut 
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